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MISSIoN
In partnership with parents and our community, AISD exists to provide a comprehensive 
educational experience that is high quality, challenging, and inspires all students to make a 
positive contribution to society 

VISIoN
AISD will be nationally recognized as an outstanding school district, instilling a passion for life-long 
learning in all students 

core values
 ` Focus on Children
 ` Excellence
 ` Integrity
 ` Equity
 ` Respect
 ` Health and Safety

INTRoDuCTIoN
A working group of teachers, principals, central administrators, and Education Austin collaboratively 
researched and devised a new teacher evaluation system based on the key tenets of quality teaching   
Additionally, campus advisory councils provided input into the system  After the development phase, 
the draft system was sent to teachers and principals for feedback which was followed by a public 
comment period  once all feedback was gathered, the AISD REACH Steering Committee made a 
final recommendation that was approved by the Board of Trustees on May 25, 2011  This process was 
done in accordance with TEC § 21 352 which states:
(a) In appraising teachers, each school district shall use:
 (2) an appraisal process and performance criteria: 
  (A)  developed by the district- and campus-level committees established under Section 11 251;
  (B)  containing the items described by Sections 21 351(a)(1) and (2) 

(TEC § 21 351 The criteria must be based on observable, job-related behavior, including: 
(1) teachers’ implementation of discipline management procedures; and (2) the 
performance of teachers’ students); and (C) adopted by the board of trustees    

The new system was piloted at 3 campuses in 2011-2012 and was revised for the 2012-2013 school 
year based on teacher, principal, and central administration feedback 
The newly designed system differs from the state system of PDAS in that it provides a significant 
weight to student growth and focuses on three domains of practice  The domains of instructional 
practice, classroom climate, and professional expectations provide specific competencies that 
will provide teachers with opportunities to showcase effective practice and grow through regular 
feedback and individualized support  
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oVERVIEW oF THE SySTEM
The REACH Teacher Evaluation system includes multiple measures of student growth in one 
domain and 39 competencies organized into 4 domains  The five domains are

1  Student Growth
2  Instructional Practice
3  Classroom Climate
4  Student Response Survey
5  Professional Expectations

TeacherS

Student Growth
 Individual SLO  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 20%

 Team SLO  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 10%

 School-wide Value-added .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 10%

Observations of Instructional Practice and Classroom Climate
 1 Administrator Observation  .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 15%

 2 Administrator Walkthroughs  .   .   .   .   .   .   .   .   .   .   .   .   .   . 10%

 2 Peer Observations   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 15%

Student Response Surveys

 Student Response Survey  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 10%

Professional Expectations
 Professional Expectations  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   . 10%

Individual SLo
20%

Team SLo
10%

School-wide Measure    10%
Administrator
observation
15%

Administ
rat

or

Walk
through

s

10
%

Peer 
observation
15%

Student Response 

Survey10%
Professional

Expectations

10%
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domain 1: Student growth
The student growth domain includes a measure for individual student growth on the Individual 
Student Learning objective (SLo), the Team Student Learning objective (SLo), and the School-
wide Value-Added Measure 

 ` Teachers will be appraised based on the performance of the students that they taught during 
a course/year  

 ` Because the types of learning objectives and assessments available vary by subject and grade, 
measures will vary based on the subject and grade as well as the types of students the teacher 
teaches  

 ` Whenever possible and reasonable, performance criteria will be growth measures that take 
student’s starting scores into account 

Measure Description
GraDes anD 

subjects
types of iteMs/

assessMent
individual 
student 
Learning 
objective 
 
worth 20%

Teachers set a target of student growth at the start of 
the school year and strive to achieve it by the end of 
the semester or school year . These targets are based on 
a thorough review of available data reflecting students’ 
baseline skills and are set and approved after collaboration 
and consultation with colleagues and administrators .

Grades PK-12, All 
subjects

Multiple Choice/ 
Performance based

team student 
Learning 
objective 
 
 
 
 
worth 10%

Teachers set targets of student growth at the start of the 
school year and strive to achieve by the end of the semester 
or school year . These targets are based on a thorough review 
of available data reflecting students’ baseline skills and are 
set and approved after collaboration and consultation with 
colleagues and administrators . Teachers will each set and 
assess a team student learning objective or will utilize their 
second individual student learning objective .

All grades, All 
subjects

Multiple Choice/ 
Performance based

school-wide 
Measure  
 
worth 10%

A district-rated measure of the extent to which a schools’ 
average growth meets, exceeds, or falls short of average 
growth . The District has contracted with SAS EVAAS 
to calculate this measure . If a school does not exceed 
expectations on EVVAS, a district rated measure of the extent 
to which a school's average performance meets, exceeds, 
or falls short of the average performance for schools of like 
economic disadvantage will be considered .  The district will 
use Normal Curve Equivalents (NCEs) provided by EVAAS 
to calculate this measure .  If the average does not meet or 
exceed +5 NCEs, then the EVAAS rating will be used .  

All schools STAAR

Measures
 ` The individual SLO is worth 20% .
 ` The Team SLO is worth 10% .
 ` The School-wide Measure is worth 10% .
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observational domain: 2 and 3
 ` Appraisers will conduct one 45 minute announced observation 
 ` Appraisers will conduct at least two 15 minute walkthroughs throughout the year
 ` Peer observers will conduct two 45 minute unannounced observations
 ` Appraisers will have a pre-conference and end of year conference with teachers 
 ` Peer observers will have a pre-conference before observations begin and a post conference 

after each observation
 ` Teachers will complete a self-reflection at the beginning and end of the year 

domain 2: instructional Practice
Domain 2 focuses on the key competencies of instruction  They include:

 ` Actively engage students during instructional activities
 ` Checks for student understanding and modifies instruction to address student misconceptions
 ` Differentiates instruction for student needs utilizing a variety of instructional strategies
 ` Develops problem-solving and critical thinking skills for all students
 ` Sets rigorous academic expectations for students
 ` Provides relevant and useful feedback to students

The rubric that defines these competencies is provided in Appendix A 

domain 3: classroom climate

Domain 3 focuses on the key competencies of classroom climate  They include:
 ` Sets and implements classroom routines and procedures that support student learning
 ` Establishes and maintains standards for student behavior
 ` Creates a safe and secure classroom environment that is organized and engages students
 ` Establishes a climate that promotes fairness, respect, and diversity

The rubric that defines these competencies is provided in Appendix A 

domain 4: Student response Survey

Domain 4 focuses on the student experience in the classroom   Students will respond to questions 
aligned to the competencies in Domains 2 and 3 in order to provide feedback to teachers   
See Appendix B for a sample 

domain 5: Professional expectations
Domain 5 focuses on the key competencies of professional expectations  They include:

 ` Establishes professional goals, participates in professional development, and applies learning 
to practice

 ` Engages in meaningful collaboration to attain school goals and a positive campus climate
 ` Complies with district and school policies and procedures
 ` Fulfills professional responsibilities while modeling professional integrity
 ` Collects, tracks, and uses student data to develop lesson plans and assessments
 ` Designs effective objective driven lessons and assessments that reflect the standards
 ` Provides responsive communication to parents throughout the year
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implementation of the System
The system will require a minimum of one administrator observation of at least 45 minutes, two 
15 minute walkthroughs, and 2 unannounced peer observations  The 45 minute observation 
will be scheduled while the two walkthroughs and peer observations are to be unscheduled  
Teachers are guaranteed a pre-conference before the 45 minute observation and an observation 
conference at the end of the year for administrative observations   Peer observers will conduct 
pre-conferences in September before observations begin and will have a post conference after each 
observation  The summative conference will occur in August/September once value-added scores 
have been calculated   

At the beginning of the year, teachers will complete the self-reflection portion of the system and 
provide a copy to their appraiser no later than three weeks after orientation  Similarly, at the end of 
the year, they will complete an end of year reflection and provide it to their principal by May 1st, 
2013 

Teachers will complete the student learning objective process as outlined in the SLo manual 
available at http:// http://archive austinisd org/inside/initiatives/compensation/slos phtml   
Students will complete the student survey process by May 15, 2013 

Teachers who have concerns about their appraisals may request a second appraisal, or may appeal 
the appraisal  To request a second appraiser or appeal, teachers should work with their principal 
or contact employee relations  For those teachers whose performance is appraised as less than 
proficient in any domain, they will be provided the opportunity to improve their performance 
through the development of an intervention plan 

Training for Teachers
Teacher orientation to the system will occur within the first three weeks of school and no 
observations can occur prior to the end of the three weeks after orientation  

Teachers will complete an online module by the last week in September that introduces the 
system, explains the scoring, and provides models for how teachers will be appraised  
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SySTEM SCoRING

Component Score Converted Score Weight Weighted Score
Individual SLo 0-100

Example: 
67%

Percent Achieved/25

67/25=2 68

20% Converted Score X 
Weight

2 68 x  2= 54
Team SLo 0-100

Example:
92%

Percent Achieved/25

92/25=3 68

10% Converted Score X 
Weight

3 68 x  1= 37
School-wide  
Measure for 
Reading and Math

Standard Error 
on EVAAS or 
NCE Results

Example:
Reading = as 
expected
Math =2 SE  
below expected

4= 1 or 2 above expected on 
EVAAS or +5 or greater on 
NCE Results
3= as expected on EVAAS
2=1 standard error below on 
EVAAS
1=2 standard errors below on 
EVAAS
Average of the 2 scores

(3+1)/2=2

10% Converted Score X 
Weight

2 x  1 =  2
Administrator 
observation

40 points

Example:
32

Rubric score/10

32/10=3 2

15% Converted Score X 
Weight

3 2 x  15 =  48
Administrator 
Walkthroughs

80 points

Example:
57

Rubric Score/20

57/20=2 85

10% Converted Score X 
Weight

2 85 x  1 =  29
Peer 
observations

80 points

Example:
52

Rubric Score/20

52/20=2 6

15% Converted Score X 
Weight

2 6 x  15 =  39
Student 
Response Survey

1-4 Scale based 
on student 
response

Example
3 1

4=3 5 or above
3= 3 0-3 49
2=2 5-2 99
1=less than 2 5

3

10% Converted Score X 
Weight

3 x  1 =  3
Professional 
Expectations

28 points

Example:
21

Rubric Score/7

19/7=2 71

10% Converted Score X 
Weight

2 71 x  1 =  27
Total 100%

Example

Sum of 
Weighted Scores

2 84

Scoring of the system will be based on a 4 point scale   Each component will be converted to a 
score that corresponds to the 1-4 scale and then weighted according to the percent assigned  The 
weighted scores will be added for a final score that will fall in the 1-4 range (See Table 1)  
Table 1

Final Scoring
Highly Effective = 3 3-4 0 Developing= 2 0-2 99
Effective = 3 0-3 29  unsatisfactory=Below 2 0
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FREquENTLy ASKED quESTIoNS
1.  Which schools are participating in the pilot? 

Elementary Schools, Middle Schools High Schools
Sunset Valley Webb Lanier
Brown Martin Travis
Harris Reagan
Rodriguez Akins
Sims
Norman

2. Are all teachers participating? 
No. Teachers on probationary contracts, teachers on growth plans, and any other teachers 
designated by the principal will be evaluated using PDAS.  All other teachers will be evaluated 
using the new system.

3. Is there compensation tied to the new system? 
No.  

4. Will my appraisal score affect other REACH stipends? 
No.

5. Will there be waivers under this system? 
No, there are no waivers in the new appraisal system.

6. What is proficient on the observation rubric? 
3 is considered proficient on the observation rubric.

7. How often will I be observed? 
One announced formal observation , two 15 minute walkthroughs, and two unannounced peer 
observations are required under the new system.

8. Will the Peer observation be included in my appraisal? 
Yes. Peer Observation will be included but is also designed to enhance professional growth.
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ai
ns
	  c
on

ce
pt
s	  b

ut
	  th

e	  
de
liv
er
y	  
is	  
no

t	  
w
el
l	  o
rg
an
ize

d	  
or
	  e
ffe

ct
iv
e	  
fo
r	  l
ea
rn
in
g

 
Cl
ea
rly
	  e
xp
la
in
s	  c
on

ce
pt
s

 
Cl
ea
rly
	  e
xp
la
in
s	  c
on

ce
pt
s	  i
n	  
a	  
w
ay
	  th

at
	  

ac
tiv
el
y	  
in
vo
lv
es
	  st
ud

en
ts
	  in
	  th

e	  
le
ar
ni
ng
	  

pr
oc
es
s

 
St
ud
en
ts
	  a
re
	  d
ise

ng
ag
ed
	  d
ur
in
g	  
in
	  

in
de
pe
nd
en
t	  a
nd
	  g
ro
up
	  w
or
k

 
St
ud
en
ts
	  d
isp

la
y	  
an
	  e
ffo

rt
	  to

	  m
ee
t	  

m
in
im
um

	  e
xp
ec
ta
tio

ns
	  in
	  in
de
pe
nd
en
t	  a
nd
	  

gr
ou

p	  
w
or
k

 
St
ud

en
ts
	  d
isp

la
y	  
ac
tiv
e	  
en
ga
ge
m
en
t	  i
n	  

in
de
pe
nd
en
t	  a
nd
	  g
ro
up
	  w
or
k	  
as
	  in
di
ca
te
d	  

by
	  p
ar
tic
pa
tio

n	  
of
	  m
os
t	  g
ro
up
	  m
em

be
rs
	  

w
or
ki
ng
	  c
oo

pe
ra
tiv
el
y	  
an
d/
or
	  in
dp

ed
en
t	  

w
or
k	  
m
ee
tin

g	  
le
ss
on

	  e
xp
ec
ta
tio

ns

 
St
ud

en
ts
	  d
isp

la
y	  
ac
tiv
e	  
en
ga
ge
m
en
t	  i
n	  

in
de
pe
nd
en
t	  a
nd
	  g
ro
up
	  w
or
k	  
as
	  in
di
ca
te
d	  

by
	  p
ar
tic
pa
tio

n	  
of
	  a
ll	  
gr
ou

p	  
m
em

be
rs
	  

w
or
ki
ng
	  c
oo

pe
ra
tiv
el
y	  
an
d/
or
	  in
dp

ed
en
t	  

w
or
k	  
go
es
	  b
ey
on

d	  
th
e	  
le
ss
on

	  e
xp
ec
ta
tio

ns
 

Do
es
	  n
ot
	  p
ro
vi
de
	  a
	  b
al
an
ce
	  b
et
w
ee
n	  

di
re
ct
	  in
st
ru
ct
io
n	  
an
d	  
st
ud
en
t-‐
ce
nt
er
ed
	  

le
ar
ni
ng
	  so

	  th
at
	  st
ud
en
ts
	  a
re
	  n
ot
	  a
bl
e	  
to
	  

ap
pl
y	  
th
ei
r	  l
ea
rn
in
g

 
Pr
ov
id
es
	  m
or
e	  
di
re
ct
	  in
st
ru
ct
io
n	  
th
an
	  

st
ud
en
t-‐
ce
nt
er
ed
	  le
ar
ni
ng
	  b
ut
	  st
ud
en
ts
	  a
re
	  

ab
le
	  to

	  a
pp
ly
	  th

ei
r	  l
ea
rn
in
g

 
Pr
ov
id
es
	  a
	  b
al
an
ce
	  b
et
w
ee
n	  
di
re
ct
	  

in
st
ru
ct
io
n	  
an
d	  
st
ud

en
t-‐
ce
nt
er
ed
	  le
ar
ni
ng
	  

so
	  th

at
	  st
ud
en
ts
	  a
re
	  a
bl
e	  
to
	  a
pp

ly
	  th

ei
r	  

le
ar
ni
ng

 
St
ud

en
ts
	  ta
ke
	  a
	  le
ad
er
sh
ip
	  ro

le
	  d
ur
in
g	  

th
e	  
le
ss
on

	  a
nd

	  re
qu
ire

	  li
tt
le
	  g
ui
da
nc
e	  
fr
om

	  
th
e	  
te
ac
he
r	  w

he
n	  
ap
pr
op

ria
te

 
In
fr
eq
ue
nt
ly
	  o
r	  n

ev
er
	  c
he
ck
s	  f
or
	  

un
de
rs
ta
nd
in
g	  

 
Ch

ec
ks
	  fo

r	  u
nd
er
st
an
di
ng
	  u
sin

g	  
a	  
va
rie

ty
	  o
f	  m

et
ho

ds
	  so

m
e	  
of
	  th

e	  
tim

e

 
Ro

ut
in
el
y	  
ch
ec
ks
	  fo

r	  
un
de
rs
ta
nd

in
g	  
us
in
g	  
a	  
va
rie

ty
	  o
f	  

m
et
ho

ds

 
Im

pl
em

en
ts
	  a
	  sy

st
em

	  o
f	  

ch
ec
ki
ng
	  fo

r	  u
nd

er
st
an
di
ng
	  th

at
	  

re
su
lt	  
in
	  a
	  su

bs
ta
nt
iv
e	  
aw

ar
en
es
s	  o

f	  
st
ud
en
ts
'	  p
ro
gr
es
s	  a

nd
	  n
ee
ds
	  in
	  a
	  

le
ss
on

	  
	  D
oe
s	  n

ot
	  d
ia
gn
os
e	  

m
isu

nd
er
st
an
di
ng
s	  a

nd
	  

m
isc
on

ce
pt
io
ns
	  o
r	  t
he
	  c
he
ck
s	  a

re
	  

in
ef
fe
ct
iv
e	  
in
	  a
cc
ur
at
el
y	  
as
se
ss
in
g	  

st
ud
en
t	  u

nd
er
st
an
di
ng

 
In
co
ns
ist
en
tly
	  d
ia
gn
os
es
	  

m
isu

nd
er
st
an
di
ng
s	  a

nd
	  

m
isc
on

ce
pt
io
ns
	  a
nd
/o
r	  r
es
po

nd
s	  

w
ith

	  in
co
m
pl
et
e	  
sc
af
fo
ld
in
g

 
Ac
cu
ra
te
ly
	  d
ia
gn
os
es
	  

m
isu

nd
er
st
an
di
ng
s	  a

nd
	  

m
isc
on

ce
pt
io
ns
	  a
nd
	  re

sp
on

ds
	  w
ith

	  
ap
pr
op

ria
te
	  sc
af
fo
ld
in
g

 
An

tic
ip
at
es
	  st
ud
en
t	  

m
isu

nd
er
st
an
di
ng
s	  a

nd
	  

m
isc
on

ce
pt
io
ns
	  a
nd
	  p
re
em

pt
iv
el
y	  

ad
dr
es
se
s	  t
he
m

 
Do

es
	  n
ot
	  a
ns
w
er
	  st
ud
en
t	  

qu
es
tio

ns
	  o
r	  r
es
po

nd
s	  t
o	  
th
ei
r	  

ne
ed
s	  a

nd
	  in
te
re
st
s	  d

ur
in
g	  
a	  
le
ss
on

.	  	  
Do

es
	  n
ot
	  re

te
ac
h.

 
O
cc
as
io
na
lly
	  a
ns
w
er
s	  s
tu
de
nt
	  

qu
es
tio

ns
	  o
r	  r
es
po

nd
s	  t
o	  
th
ei
r	  

ne
ed
s	  a

nd
	  in
te
re
st
s	  d

ur
in
g	  
a	  
le
ss
on

	  
or
	  re

te
ac
he
s	  c
on

te
nt
	  w
he
n	  

ne
ce
ss
ar
y

 
An

sw
er
s	  s
tu
de
nt
	  q
ue
st
io
ns
	  o
r	  

re
sp
on

ds
	  to

	  th
ei
r	  n

ee
ds
	  a
nd
	  

in
te
re
st
s	  d

ur
in
g	  
a	  
le
ss
on

	  o
r	  

re
te
ac
he
s	  c
on

te
nt
	  w
he
n	  
ne
ce
ss
ar
y

 
Pr
ov
id
es
	  a
n	  
op

po
rt
un
ity
	  fo

r	  
ot
he
r	  s
tu
de
nt
s	  t
o	  
an
sw

er
	  e
ac
h	  

ot
he
rs
'	  q
ue
st
io
ns
	  a
nd
	  su

pp
le
m
en
ts
	  

an
sw

er
s	  t
o	  
en
su
re
	  u
nd

er
st
an
di
ng
	  if
	  

ne
ed
ed

In
st
ru
ct
io
na
l	  P
ra
ct
ic
e

Ac
tiv

el
y	  
en

ga
ge

	  
st
ud

en
ts
	  d
ur
in
g	  

in
st
ru
ct
io
na

l	  a
ct
iv
iti
es
	  

Ch
ec
ks
	  fo

r	  s
tu
de

nt
	  

un
de

rs
ta
nd

in
g	  
an

d	  
m
od

ifi
es
	  in

st
ru
ct
io
n	  
to
	  

ad
dr
es
s	  s

tu
de

nt
	  

m
is
co

nc
ep

tio
ns

A
PP

EN
D

IX
 A

au
sti

n 
iS

d
 T

ea
ch

er
 e

va
lu

at
io

n
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Do

es
	  e
ns
ur
e	  
al
l	  s
tu
de
nt
s	  h

av
e	  

ac
ce
ss
	  to

	  th
e	  
le
ss
on

	  a
nd
	  a
re
	  

ap
pr
op

ria
te
ly
	  c
ha
lle
ng
ed

 
	  S
om

e	  
st
ud
en
ts
	  h
av
e	  
ac
ce
ss
	  to

	  
th
e	  
le
ss
on

	  a
nd
	  a
re
	  a
pp
ro
pr
ia
te
ly
	  

ch
al
le
ng
ed
	  

 
	  A
ll	  
st
ud

en
ts
	  h
av
e	  
ac
ce
ss
	  to

	  th
e	  

le
ss
on

	  a
nd
	  a
re
	  a
pp
ro
pr
ia
te
ly
	  

ch
al
le
ng
ed
	  (f
or
	  e
xa
m
pl
e,
	  te

ac
he
r	  

ad
ju
st
s	  d

ep
th
,	  p
ac
e	  
an
d	  
de
liv
er
y	  
of
	  

co
nt
en
t	  o

r	  d
es
ig
n	  
co
nt
en
t	  o

r	  
pr
oc
es
se
s	  t
o	  
ad
dr
es
s	  n

ee
ds
)

 
Al
l	  s
tu
de
nt
s	  h

av
e	  
ac
ce
ss
	  to

	  th
e	  

le
ss
on

	  a
nd
	  a
re
	  p
ro
vi
de
d	  
m
ul
tip

le
	  

op
po

rt
un
ite

s	  t
o	  
ch
al
le
ng
e	  

th
em

se
lv
es

 
Do

es
	  n
ot
	  p
ro
vi
de
	  a
dd
iti
on

al
	  

in
te
rv
en
tio

ns
,	  s
up
po

rt
s,
	  

en
ric
hm

en
t,	  
or
	  v
ar
ia
tio

n	  
of
	  w
or
k	  
in
	  

or
de
r	  t
o	  
m
ee
t	  t
he
	  n
ee
ds
	  a
nd

	  
le
ar
ni
ng
	  st
yl
e	  
of
	  e
ac
h	  
st
ud
en
t

 
O
cc
as
io
na
lly
	  p
ro
vi
de
s	  a

dd
iti
on

al
	  

in
te
rv
en
tio

ns
,	  s
up
po

rt
s,
	  

en
ric
hm

en
t,	  
or
	  v
ar
ia
tio

n	  
of
	  w
or
k	  
in
	  

or
de
r	  t
o	  
m
ee
t	  t
he
	  n
ee
ds
	  a
nd

	  
le
ar
ni
ng
	  st
yl
e	  
of
	  e
ac
h	  
st
ud
en
t	  

 
Pr
ov
id
es
	  a
dd
iti
on

al
	  

in
te
rv
en
tio

ns
,	  s
up

po
rt
s,
	  

en
ric
hm

en
t,	  
or
	  v
ar
ia
tio

n	  
of
	  w
or
k	  
in
	  

or
de
r	  t
o	  
m
ee
t	  t
he
	  n
ee
ds
	  a
nd

	  
le
ar
ni
ng
	  st
yl
e	  
of
	  e
ac
h	  
st
ud

en
t	  (
fo
r	  

ex
am

pl
e,
	  fl
ex
ib
le
	  g
ro
up
in
g)

 
St
ud
en
ts
	  k
no

w
	  th

ei
r	  n

ee
ds
	  a
nd

	  
ac
tiv
el
y	  
se
ek
/d
es
ig
n	  
le
ar
ni
ng
	  

ex
pe
rie

nc
es
	  o
r	  t
as
ks
	  th

at
	  m
ee
t	  t
he
ir	  

ne
ed
s	  a

nd
	  le
ar
ni
ng
	  st
yl
es

 
Do

es
	  n
ot
	  p
ro
vi
de
	  m
ul
tip

le
	  w
ay
s	  

to
	  e
ng
ag
e	  
le
ss
on

	  c
on

te
nt

 
Pr
ov
id
es
	  tw

o	  
w
ay
s	  t
o	  
en
ga
ge
	  

le
ss
on

	  c
on

te
nt

 
Pr
ov
id
es
	  m
ul
tip

le
	  w
ay
s	  t
o	  

en
ga
ge
	  le
ss
on

	  c
on

te
nt

 
Kn
ow

s	  a
nd
	  a
dd

re
ss
es
	  e
ac
h	  

st
ud
en
t's
	  le
ve
l	  a
nd
	  n
ee
ds
	  a
nd
	  o
ffe

rs
	  

in
di
vi
du
al
ize

d	  
in
st
ru
ct
io
n	  
as
	  n
ee
de
d

 
	  C
re
at
es
	  n
o	  
op

po
rt
un
iti
es
fo
r	  

an
al
ys
is,
	  p
ro
bl
em

	  so
lv
in
g,
	  o
r	  

dr
aw

in
g	  
co
nc
lu
sio

n.

 
Cr
ea
te
s	  l
im
ite

d	  
op

po
rt
un
iti
es
	  

fo
r	  s
tu
de
nt
s	  t
o	  
an
al
yz
e,
	  p
ro
bl
em

	  
so
lv
e,
	  a
nd
/o
r	  d

ra
w
	  c
on

cl
us
io
ns
.

 
Cr
ea
te
s	  s
itu

at
io
ns
	  th

at
	  

ch
al
le
ng
e	  
st
ud
en
ts
	  b
y	  
pr
ov
id
in
g	  

tim
e	  
in
	  th

e	  
le
ss
on

	  to
	  a
na
ly
ze
,	  

pr
ob

le
m
	  so

lv
e,
	  a
nd
/	  o

r	  d
ra
w
	  th

ei
r	  

ow
n	  
co
nc
lu
sio

ns
.

 
Cr
ea
te
s	  s
itu

at
io
ns
	  th

at
	  

ch
al
le
ng
e	  
st
ud
en
ts
	  b
y	  
pr
ov
id
in
g	  

tim
e	  
in
	  th

e	  
le
ss
on

	  to
	  a
na
ly
ze
,	  

pr
ob

le
m
	  so

lv
e,
	  a
nd
/	  o

r	  d
ra
w
	  th

ei
r	  

ow
n	  
co
nc
lu
sio

ns
	  a
nd
	  st
ud
en
ts
	  

co
m
m
un
ic
at
e	  
th
ei
r	  r
ea
so
ni
ng
	  

pr
oc
es
se
s

 
Do

es
	  n
ot
	  d
ev
el
op

	  a
nd
	  u
se
	  

va
rio

us
	  in
st
ru
ct
io
na
l	  s
tr
at
eg
ie
s	  t
ha
t	  

ch
al
le
ng
e	  
st
ud
en
ts
	  a
nd
	  

 
De

ve
lo
ps
	  a
nd
	  u
se
s	  o

ne
	  o
r	  t
w
o	  

in
st
ru
ct
io
na
l	  s
tr
at
eg
ie
s	  t
ha
t	  

ch
al
le
ng
e	  
st
ud
en
ts
	  

 
De

ve
lo
ps
	  a
nd
	  u
se
s	  v

ar
io
us
	  

in
st
ru
ct
io
na
l	  s
tr
at
eg
ie
s	  t
ha
t	  

ch
al
le
ng
e	  
st
ud
en
ts
	  to

	  th
in
k	  

in
de
pe
nd
en
tly
	  o
r	  c
rit
ic
al
ly
	  a
bo

ut
	  

th
e	  
co
nt
en
t

 
De

ve
lo
ps
	  a
nd
	  u
se
s	  i
ns
tr
uc
tio

na
l	  

st
ra
te
gi
es
	  th

at
	  a
llo
w
	  st
ud
en
ts
	  to

	  
de
sig

n	  
an
d	  
th
in
k	  
th
ro
ug
h	  
in
qu

iry
	  

ba
se
d	  
pr
ob

le
m
s

 
Do

es
	  n
ot
	  p
ro
be
	  fo

r	  h
ig
he
r-‐
le
ve
l	  

th
in
ki
ng
	  th

ro
ug
h	  
qu
es
tio

ni
ng
	  

st
ra
te
gi
es

 
Pr
ob

es
	  fo

r	  h
ig
he
r-‐
le
ve
l	  t
hi
nk
in
g	  

th
ro
ug
h	  
qu
es
tio

ni
ng
	  st
ra
te
gi
es
	  

oc
ca
sio

na
lly

 
Pr
ob

es
	  fo

r	  h
ig
he
r-‐
le
ve
l	  t
hi
nk
in
g	  

th
ro
ug
h	  
qu

es
tio

ni
ng
	  st
ra
te
gi
es

 
St
ud
en
ts
	  e
xh
ib
it	  
hi
gh
er
-‐le
ve
l	  

th
in
ki
ng
	  th

ro
ug
h	  
th
ei
r	  q

ue
st
io
ni
ng
	  

of
	  e
ac
h	  
ot
he
r

Di
ffe

re
nt
ia
te
s	  

in
st
ru
ct
io
n	  
fo
r	  s

tu
de

nt
	  

ne
ed

s	  u
til
iz
in
g	  
a	  

va
rie

ty
	  o
f	  i
ns
tr
uc

tio
na

l	  
st
ra
te
gi
es

De
ve

lo
ps
	  p
ro
bl
em

-‐
so
lv
in
g	  
an

d	  
cr
iti
ca
l	  

th
in
ki
ng

	  sk
ill
s	  f
or
	  a
ll	  

st
ud

en
ts
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O
bj
ec
tiv
es
	  a
re
	  n
ot
	  p
os
te
d	  
an
d	  

ex
pe
ct
at
io
ns
	  a
re
	  n
ot
	  c
le
ar

 
O
bj
ec
tiv
es
	  a
re
	  p
os
te
d	  
bu
t	  

ex
pe
ct
at
io
ns
	  a
re
	  n
ot
	  c
le
ar
	  o
r	  

ex
pe
ct
at
io
ns
	  a
re
	  c
le
ar
	  b
ut
	  o
bj
ec
tiv
es
	  

ar
e	  
no

t	  p
os
te
d.

 
O
bj
ec
tiv
es
	  a
re
	  p
os
te
d	  
an
d	  
pr
ov
id
es
	  

cl
ea
r	  e

xp
ec
ta
tio

ns
 

O
bj
ec
tiv
es
	  a
re
	  re

vi
sit
ed
	  d
ur
in
g	  
th
e	  

le
ss
on

	  a
nd
	  st
ud
en
ts
	  a
re
	  p
ro
vi
de
d	  
th
e	  

op
po

rt
un
ity
	  to

	  a
rt
ic
ul
at
e	  
th
e	  

ex
pe
ct
at
io
ns

 
Do

es
	  n
ot
	  k
no

w
	  a
nd
	  u
nd
er
st
an
d	  

st
ud
en
t	  l
ev
el
s	  o

r	  c
ha
lle
ng
e	  
st
ud
en
ts
	  to

	  
st
re
tc
h	  
be
yo
nd
	  th

ei
r	  l
im
its

 
Kn
ow

s	  a
nd
	  u
nd
er
st
an
ds
	  so

m
e	  

st
ud
en
t	  l
ev
el
s	  a

nd
	  c
ha
lle
ng
es
	  so

m
e	  

st
ud
en
ts
	  to

	  st
re
tc
h	  
be
yo
nd
	  th

ei
r	  l
im
its

 
Kn
ow

s	  a
nd
	  u
nd

er
st
an
ds
	  st
ud
en
t	  

le
ve
ls	  
an
d	  
ch
al
le
ng
es
	  st
ud
en
ts
	  to

	  
st
re
tc
h	  
be
yo
nd
	  th

ei
r	  l
im
its

 
St
ud

en
ts
	  k
no

w
	  th

ei
r	  l
ev
el
s	  a

nd
	  a
re
	  

pr
ov
id
ed
	  w
ith

	  o
pp

or
tu
ni
tie

s	  t
o	  

ch
al
le
ng
e	  
th
em

se
lv
es

 
Do

es
	  n
ot
	  p
ro
vi
de
	  o
pp
or
tu
ni
tie

s	  f
or
	  

en
ric
hm

en
t	  d

isc
us
sio

ns
 

Pr
ov
id
es
	  li
m
ite

d	  
op

po
rt
un
iti
es
	  fo

r	  
en
ric
hm

en
t	  d

isc
us
sio

n
 

Te
ac
he
r	  p

ro
vi
de
s	  m

ul
tip

le
	  

op
po

rt
un
iti
es
	  fo

r	  e
nr
ic
hm

en
t	  

di
sc
us
sio

n	  

 
St
ud

en
ts
	  g
en
er
at
e	  
en
ric
hm

en
t	  

di
sc
us
sio

ns
	  o
r	  e

xt
en
sio

ns
	  in
	  re

sp
on

se
	  

to
	  th

e	  
le
ss
on

	  c
on

te
nt

 
De

liv
er
s	  a

	  le
ss
on

	  th
at
	  is
	  n
ot
	  a
lig
ne
d	  

to
	  st
at
e	  
st
an
da
rd
s	  a

nd
	  d
ist
ric
t	  

cu
rr
ic
ul
um

	  re
qu
ire

m
en
ts

 
De

liv
er
s	  a

	  le
ss
on

	  th
at
	  is
	  	  a
lig
ne
d	  
to
	  

st
at
e	  
st
an
da
rd
s	  a

nd
	  d
ist
ric
t	  c
ur
ric
ul
um

	  
re
qu
ire

m
en
ts

 
De

liv
er
s	  a

	  le
ss
on

	  th
at
	  is
	  a
lig
ne
d	  
to
	  

st
at
e	  
st
an
da
rd
s	  a

nd
	  d
ist
ric
t	  c
ur
ric
ul
um

	  
re
qu

ire
m
en
ts

 
De

liv
er
s	  a

	  le
ss
on

	  th
at
	  is
	  a
lig
ne
d	  
to
	  

st
at
e	  
st
an
da
rd
s	  a

nd
	  d
ist
ric
t	  c
ur
ric
ul
um

	  
re
qu

ire
m
en
ts
	  a
nd
	  h
as
	  c
ro
ss
-‐c
ur
ric
ul
ar
	  

co
nn
ec
tio

ns
	  to

	  k
ey
	  c
on

ce
pt
s

 
St
ud
en
ts
	  a
re
	  n
ot
	  e
ng
ag
ed
	  in
	  

au
th
en
tic
	  ta
sk
s,
	  re

al
	  w
or
ld
	  p
ro
bl
em

s,
	  

or
	  su

bs
ta
nt
ia
l	  e
nd
ea
vo
rs
.

 
St
ud
en
ts
	  a
re
	  e
ng
ag
ed
	  in
	  so

m
e	  

au
th
en
tic
	  ta
sk
s,
	  re

al
	  w
or
ld
	  p
ro
bl
em

s,
	  

or
	  su

bs
ta
nt
ia
l	  e
nd
ea
vo
rs
.

 
St
ud

en
ts
	  a
re
	  e
ng
ag
ed
	  in
	  a
ut
he
nt
ic
	  

ta
sk
s,
	  re

al
	  w
or
ld
	  p
ro
bl
em

s,
	  o
r	  

su
bs
ta
nt
ia
l	  e
nd
ea
vo
rs

 
St
ud

en
ts
	  a
re
	  e
ng
ag
ed
	  in
	  m
ul
tip

le
	  

au
th
en
tic
	  ta
sk
s,
	  re

al
	  w
or
ld
	  p
ro
bl
em

s,
	  

or
	  su

bs
ta
nt
ia
l	  e
nd
ea
vo
rs
.	  

 
Te
ac
he
r	  p

ro
vi
de
s	  n

o	  
op

po
rt
un
ity
	  

fo
r	  s
tu
de
nt
s	  t
o	  
en
ga
ge
	  in
	  se

lf-‐
as
se
ss
m
en
t

 
Te
ac
he
r	  p

ro
vi
de
s	  l
im
ite

d	  
op

po
rt
un
ity
	  fo

r	  s
tu
de
nt
s	  t
o	  
en
ga
ge
	  in
	  

se
lf-‐
as
se
ss
m
en
t

 
Te
ac
he
r	  p

ro
vi
de
s	  a

n	  
op

po
rt
un
ity
	  

fo
r	  s
tu
de
nt
s	  t
o	  
en
ga
ge
	  in
	  se

lf-‐
as
se
ss
m
en
t

 
St
ud

en
ts
	  se

lf-‐
as
se
ss
	  o
n	  
th
ei
r	  

un
de
rs
ta
nd

in
g	  
of
	  le
ss
on

	  o
bj
ec
tiv
es
	  a
nd
	  

pr
ov
id
e	  
fe
ed
ba
ck
	  to

	  th
e	  
te
ac
he
r	  o

r	  
th
ei
r	  p

ee
rs

 
Te
ac
he
r	  d

oe
s	  n

ot
	  p
ro
vi
de
	  c
le
ar
	  

in
st
ru
ct
io
ns
	  o
r	  a

ss
es
sm

en
t	  c
rit
er
ia

 
Te
ac
he
r	  p

ro
vi
de
s	  u

nc
le
ar
	  le
ss
on

	  
in
st
ru
ct
io
ns
	  o
r	  a

ss
es
sm

en
t	  c
rit
er
ia

 
Te
ac
he
r	  p

ro
vi
de
s	  c
le
ar
	  le
ss
on

	  
in
st
ru
ct
io
ns
	  o
r	  a

ss
es
sm

en
t	  c
rit
er
ia
	  

 
St
ud

en
ts
	  a
ct
iv
el
y	  
	  u
se
	  le
ss
on

	  
in
st
ru
ct
io
ns
	  o
r	  a

ss
es
sm

en
t	  c
rit
er
ia
	  to

	  
gu
id
e	  
th
ei
r	  l
ea
rn
in
g

 
Pr
ov
id
es
	  in
co
rr
ec
t	  f
ee
db

ac
k	  
or
	  n
o	  

fe
ed
ba
ck
	  d
ur
in
g	  
a	  
le
ss
on

 
Pr
ov
id
es
	  li
m
ite

d	  
fe
ed
ba
ck
	  d
ur
in
g	  
a	  

le
ss
on

	  th
at
	  a
ffi
rm

s	  c
or
re
ct
ly
	  

un
de
rs
to
od

	  c
on

te
nt
,	  c
la
rif
ie
s	  

m
isu

nd
er
st
oo

d	  
co
nt
en
t,	  
an
d	  
ex
te
nd
s	  

st
ud
en
t	  t
hi
nk
in
g

 
Pr
ov
id
es
	  sp

ec
ifi
c	  
fe
ed
ba
ck
	  d
ur
in
g	  
a	  

le
ss
on

	  th
at
	  a
ffi
rm

s	  c
or
re
ct
ly
	  

un
de
rs
to
od

	  c
on

te
nt
,	  c
la
rif
ie
s	  

m
isu

nd
er
st
oo

d	  
co
nt
en
t,	  
an
d	  
ex
te
nd

s	  
st
ud
en
t	  t
hi
nk
in
g

 
Pr
ov
id
es
	  sp

ec
ifi
c	  
fe
ed
ba
ck
	  d
ur
in
g	  
a	  

le
ss
on

	  th
at
	  a
ffi
rm

s	  c
or
re
ct
ly
	  

un
de
rs
to
od

	  c
on

te
nt
,	  c
la
rif
ie
s	  

m
isu

nd
er
st
oo

d	  
co
nt
en
t,	  
an
d	  
	  a
llo
w
s	  

st
ud
en
ts
	  to

	  e
xp
la
in
	  w
hy
	  th

ey
	  h
av
e	  
or
	  

ha
ve
	  n
ot
	  m
et
	  th

e	  
ex
pe
ct
at
io
ns

Se
ts
	  ri
go

ro
us
	  a
ca
de

m
ic
	  

ex
pe

ct
at
io
ns
	  fo

r	  
st
ud

en
ts

Pr
ov

id
es
	  re

le
va

nt
	  a
nd

	  
us
ef
ul
	  fe

ed
ba

ck
	  to

	  
st
ud

en
ts
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1
2

3
4

 
Do

es
	  n
ot
	  d
es
ig
n	  
or
	  	  i
m
pl
em

en
t	  

co
ns
ist
en
t	  c
la
ss
ro
om

	  ro
ut
in
es
	  a
nd

	  
pr
oc
ed
ur
es
	  th

at
	  ru

n	  
sm

oo
th
ly

 
De

sig
ns
	  a
nd
	  im

pl
em

en
ts
	  

cl
as
sr
oo

m
	  ro

ut
in
es
	  a
nd
	  p
ro
ce
du
re
s	  

bu
t	  d

oe
s	  n

ot
	  im

pl
em

en
t	  t
he
m
	  

co
ns
ist
en
tly
	  o
r	  t
ea
ch
	  th

em
	  to

	  
st
ud
en
ts

 
Ef
fe
ct
iv
el
y	  
de
sig

ns
	  a
nd
	  

im
pl
em

en
ts
	  c
on

sis
te
nt
	  c
la
ss
ro
om

	  
ro
ut
in
es
	  a
nd
	  p
ro
ce
du

re
s	  t
ha
t	  r
un

	  
sm

oo
th
ly

 
Ef
fe
ct
iv
el
y	  
de
sig

ns
	  a
nd
	  

im
pl
em

en
ts
	  c
on

sis
te
nt
	  c
la
ss
ro
om

	  
ro
ut
in
es
	  a
nd
	  p
ro
ce
du

re
s	  t
ha
t	  

in
co
rp
or
at
e	  
st
ud

en
t	  r
es
po

ns
ib
ili
ty
	  

an
d	  
ru
n	  
sm

oo
th
ly

 
Do

es
	  n
ot
	  u
se
	  in
st
ru
ct
io
na
l	  t
im
e	  

so
	  th

at
	  st
ud
en
ts
	  a
re
	  e
ng
ag
ed
	  fr
om

	  
th
e	  
be
gi
nn
in
g	  
of
	  c
la
ss
	  to

	  th
e	  
en
d	  
of
	  

cl
as
s

 
U
se
s	  i
ns
tr
uc
tio

na
l	  t
im
e	  
so
	  th

at
	  

so
m
e	  
st
ud
en
ts
	  a
re
	  e
ng
ag
ed
	  fr
om

	  th
e	  

be
gi
nn
in
g	  
of
	  c
la
ss
	  to

	  th
e	  
en
d	  
of
	  c
la
ss

 
Ef
fe
ct
iv
el
y	  
us
es
	  in
st
ru
ct
io
na
l	  t
im
e	  

so
	  th

at
	  st
ud
en
ts
	  a
re
	  e
ng
ag
ed
	  fr
om

	  
th
e	  
be
gi
nn
in
g	  
of
	  c
la
ss
	  to

	  th
e	  
en
d	  
of
	  

cl
as
s

 
St
ud
en
ts
	  a
ss
um

e	  
re
sp
on

sib
ili
ty
	  

fo
r	  u

til
izi
ng
	  in
st
ru
ct
io
na
l	  t
im
e	  

 
Fo
st
er
s	  l
im
ite

d	  
st
ud
en
t	  

in
de
pe
nd
en
ce
	  o
r	  n

o	  
in
de
pe
nd
en
ce
	  

th
ro
ug
h	  
in
ef
fic
ie
nt
	  c
la
ss
ro
om

	  
ro
ut
in
es
	  a
nd
	  p
ro
ce
du
re
s

 
Fo
st
er
s	  s
om

e	  
st
ud
en
t	  

in
de
pe
nd
en
ce
	  th

ro
ug
h	  
so
m
e	  
sh
ar
ed
	  

re
sp
on

sib
ili
tie

s	  f
or
	  c
la
ss
ro
om

	  
ro
ut
in
es
	  a
nd
	  p
ro
ce
du
re
s

 
Fo
st
er
s	  s
tu
de
nt
	  in
de
pe
nd
en
ce
	  

th
ro
ug
h	  
sh
ar
ed
	  re

sp
on

sib
ili
tie

s	  f
or
	  

cl
as
sr
oo

m
	  ro

ut
in
es
	  a
nd

	  p
ro
ce
du
re
s

 
St
ud
en
ts
	  a
ss
um

e	  
re
sp
on

sib
ili
ty
	  

fo
r	  r
ou

tin
es
	  a
nd
	  p
ro
ce
du
re
s	  a

nd
	  

ca
rr
y	  
th
em

	  o
ut
	  in
	  a
n	  
ef
fic
ie
nt
	  

m
an
ne
r	  w

ith
	  li
tt
le
	  o
r	  n

o	  
di
re
ct
io
n	  

fr
om

	  th
e	  
te
ac
he
r

 
Do

es
	  n
ot
	  c
le
ar
ly
	  c
om

m
un
ic
at
e	  

hi
gh
	  st
ud
en
t	  b

eh
av
io
ra
l	  

ex
pe
ct
at
io
ns

 
Co

m
m
un
ic
at
es
	  so

m
e	  
st
ud
en
t	  

be
ha
vi
or
al
	  e
xp
ec
ta
tio

ns
 

Cl
ea
rly
	  c
om

m
un
ic
at
es
	  h
ig
h	  

st
ud
en
t	  b

eh
av
io
ra
l	  e
xp
ec
ta
tio

ns
 

St
ud
en
ts
	  d
em

on
st
ra
te
	  h
ig
h	  

be
ha
vi
or
al
	  e
xp
ec
ta
tio

ns
	  th

ro
ug
h	  

th
ei
r	  a

ct
io
ns
	  a
nd
	  re

qu
ire

	  li
tt
le
	  

re
di
re
ct
io
n	  
fr
om

	  th
e	  
te
ac
he
r

 
Do

es
	  n
ot
	  re

in
fo
rc
e	  
an
d	  

en
co
ur
ag
e	  
ap
pr
op

ria
te
/p
os
iti
ve
	  

be
ha
vi
or
	  a
s	  n

ee
de
d

 
In
co
ns
ist
en
tly
	  re

in
fo
rc
es
	  a
nd
	  

en
co
ur
ag
e	  
ap
pr
op

ria
te
/p
os
iti
ve
	  

be
ha
vi
or
	  

 
Re
in
fo
rc
es
	  a
nd
	  e
nc
ou

ra
ge
s	  

ap
pr
op

ria
te
/p
os
iti
ve
	  b
eh
av
io
r	  a

s	  
ne
ed
ed

 
St
ud
en
ts
	  h
ol
d	  
ea
ch
	  o
th
er
	  

ac
co
un
ta
bl
e	  
fo
r	  a

pp
ro
pr
ia
te
	  

be
ha
vi
or
	  a
nd
	  e
nc
ou

ra
ge
	  p
os
iti
ve
	  

be
ha
vi
or

 
Do

es
	  n
ot
	  	  f
ol
lo
w
	  th

ro
ug
h	  
on

	  
co
ns
eq
ue
nc
es

 
In
co
ns
ist
en
tly
	  fo

llo
w
s	  t
hr
ou

gh
	  

on
	  c
on

se
qu
en
ce
s

 
Co

ns
ist
en
tly
	  fo

llo
w
s	  t
hr
ou

gh
	  o
n	  

co
ns
eq
ue
nc
es
	  a
s	  n

ee
de
d

 
Co

ns
eq
ue
nc
es
	  w
er
e	  
no

t	  
re
qu

ire
d

 
Do

es
	  n
ot
	  a
dd
re
ss
	  o
ff-‐
ta
sk
	  o
r	  

in
ap
pr
op

ria
te
	  b
eh
av
io
r	  e

ffi
ci
en
tly

 
Ad

dr
es
se
s	  o

ff-‐
ta
sk
	  o
r	  

in
ap
pr
op

ria
te
	  b
eh
av
io
r	  

in
co
ns
ist
en
tly

 
Ad

dr
es
se
s	  o

ff-‐
ta
sk
	  o
r	  

in
ap
pr
op

ria
te
	  b
eh
av
io
r

 
Ad

dr
es
se
s	  o

ff-‐
ta
sk
	  o
r	  

in
ap
pr
op

ria
te
	  b
eh
av
io
r	  e

ffi
ci
en
tly

 
O
ff-‐
ta
sk
	  o
r	  i
na
pp
ro
pr
ia
te
	  

be
ha
vi
or
	  in
te
rf
er
es
	  w
ith

	  st
ud
en
t	  

le
ar
ni
ng

 
O
ff-‐
ta
sk
	  o
r	  i
na
pp
ro
pr
ia
te
	  

be
ha
vi
or
	  d
oe
s	  n

ot
	  in
te
rf
er
e	  
w
ith

	  
st
ud
en
t	  l
ea
rn
in
g	  
so
m
e	  
of
	  th

e	  
tim

e

 
O
ff-‐
ta
sk
	  o
r	  i
na
pp
ro
pr
ia
te
	  

be
ha
vi
or
	  d
oe
s	  n

ot
	  in
te
rf
er
e	  
w
ith

	  
st
ud
en
t	  l
ea
rn
in
g

 
O
ff-‐
ta
sk
	  o
r	  i
na
pp
ro
pr
ia
te
	  

be
ha
vi
or
	  d
oe
s	  n

ot
	  o
cc
ur

Cl
as
sr
oo

m
	  C
lim

at
e

Se
ts
	  a
nd

	  im
pl
em

en
ts
	  

cl
as
sr
oo

m
	  ro

ut
in
es
	  a
nd

	  
pr
oc

ed
ur
es
	  th

at
	  su

pp
or
t	  

st
ud

en
t	  l
ea

rn
in
g

Es
ta
bl
is
he

s	  a
nd

	  
m
ai
nt
ai
ns
	  st

an
da

rd
s	  

fo
r	  s

tu
de

nt
	  b
eh

av
io
r
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Cl
as
s	  a

rr
an
ge
m
en
t	  i
s	  n

ot
	  

co
nd
uc
iv
e	  
to
	  le
ar
ni
ng
	  a
nd
	  d
oe
s	  n

ot
	  

ch
an
ge
	  a
s	  n

ee
de
d	  
fo
r	  l
es
so
ns

 
Cl
as
s	  a

rr
an
ge
m
en
t	  i
s	  c
on

du
ci
ve
	  

to
	  le
ar
ni
ng
	  b
ut
	  d
oe
s	  n

ot
	  c
ha
ng
e	  
as
	  

ne
ed
ed
	  fo

r	  l
es
so
ns

 
Cl
as
s	  a

rr
an
ge
m
en
t	  i
s	  c
on

du
ci
ve
	  

to
	  le
ar
ni
ng
	  a
nd

	  c
ha
ng
es
	  a
s	  n

ee
de
d	  

fo
r	  l
es
so
ns

 
Cl
as
s	  a

rr
an
ge
m
en
t	  i
s	  a

	  re
so
ur
ce
	  

th
at
	  is
	  c
on

du
ci
ve
	  to

	  	  i
nd

iv
id
ua
l	  a
nd
	  

gr
ou

p	  
le
ar
ni
ng
	  a
nd

	  st
ud

en
ts
	  a
re
	  

ab
le
	  to

	  c
on

tr
ib
ut
e	  
to
	  th

e	  
ch
an
gi
ng
	  

de
sig

n	  
of
	  th

e	  
en
vi
ro
nm

en
t

 
Cl
as
sr
oo

m
	  e
nv
iro

nm
en
t	  d

oe
s	  

no
t	  d

isp
la
y	  
st
ud
en
t	  w

or
k	  
an
d	  

ex
em

pl
ar
s

 
Cl
as
sr
oo

m
	  e
nv
iro

nm
en
t	  d

isp
la
ys
	  

so
m
e	  
st
ud
en
t	  w

or
k	  
or
	  e
xe
m
pl
ar
s

 
Cl
as
sr
oo

m
	  e
nv
iro

nm
en
t	  d

isp
la
ys
	  

st
ud
en
t	  w

or
k	  
an
d	  
ex
em

pl
ar
s

 
Cl
as
sr
oo

m
	  e
nv
iro

nm
en
t	  d

isp
la
ys
	  

st
ud
en
t	  w

or
k	  
an
d	  
ex
em

pl
ar
s	  w

ith
	  

as
se
ss
m
en
t	  c
rit
er
ia
	  o
r	  e

xp
la
na
tio

n	  
of
	  se

le
ct
io
n

 
St
ud
en
ts
	  d
o	  
no

t	  h
av
e	  
ac
ce
ss
	  to

	  
ap
pr
op

ria
te
	  re

so
ur
ce
s	  a

nd
	  

te
ch
no

lo
gy
.

 
St
ud
en
ts
	  h
av
e	  
ac
ce
ss
	  to

	  so
m
e	  

re
so
ur
ce
s	  a

nd
/o
r	  	  
te
ch
no

lo
gy
.

 
St
ud
en
ts
	  h
av
e	  
ac
ce
ss
	  to

	  
ap
pr
op

ria
te
	  re

so
ur
ce
s	  a

nd
/o
r	  

te
ch
no

lo
gy
.

 
St
ud
en
ts
	  a
ct
iv
el
y	  
us
e	  

ap
pr
op

ria
te
	  re

so
ur
ce
s	  a

nd
/o
r	  

te
ch
no

lo
gy
.

 
St
ud
en
ts
	  a
re
	  n
ot
	  in
ve
st
ed
	  in
	  

th
ei
r	  w

or
k	  
an
d	  
do

	  n
ot
	  v
al
ue
	  th

ei
r	  

ac
ad
em

ic
	  su

cc
es
s.
	  	  

 
St
ud
en
ts
	  a
re
	  in
ve
st
ed
	  in
	  so

m
e	  

of
	  th

ei
r	  w

or
k	  
an
d	  
so
m
et
im
es
	  sh

ow
	  

th
at
	  th

ey
	  v
al
ue
	  th

ei
r	  a

ca
de
m
ic
	  

su
cc
es
s.
	  	  

 
St
ud
en
ts
	  a
re
	  in
ve
st
ed
	  in
	  th

ei
r	  

w
or
k	  
an
d	  
va
lu
e	  
th
ei
r	  a

ca
de
m
ic
	  

su
cc
es
s.
	  	  

 
St
ud
en
ts
	  a
re
	  in
ve
st
ed
	  in
	  th

ei
r	  

w
or
k	  
an
d	  
va
lu
e	  
th
ei
r	  a

ca
de
m
ic
	  

su
cc
es
s	  a

s	  s
ho

w
n	  
th
ro
ug
h	  
th
ei
r	  

ow
ne
rs
hi
p	  
of
	  c
la
ss
ro
om

	  ro
ut
in
es
	  

an
d	  
be
ha
vi
or
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Teacher	  Name:_____________________________________________________________________	  
	  

Self-‐Reflection	  BOY	  
	  

1. Using	  the	  competencies	  from	  the	  rubric,	  identify	  3	  areas	  of	  strength	  and	  explain	  why	  
you	  feel	  confident	  in	  those	  areas.	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

2. Using	  the	  competencies	  from	  the	  rubric,	  identify	  2	  areas	  of	  growth	  and	  describe	  
how	  you	  plan	  to	  address	  those	  areas	  this	  year.	  Please	  include	  professional	  
development	  opportunities.	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

3. What	  are	  your	  professional	  goals	  for	  this	  year	  and	  what	  is	  your	  plan	  for	  addressing	  
them?	  
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Teacher	  Name:_____________________________________________________________________	  
	  

Self-‐Reflection	  EOY	  
	  

1. Based	  on	  the	  feedback	  from	  your	  observations	  this	  year,	  identify	  3	  areas	  of	  strength	  
and	  explain	  why	  you	  feel	  confident	  in	  those	  areas.	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

2. Thinking	  about	  the	  2	  areas	  of	  growth	  you	  identified	  at	  the	  beginning	  of	  the	  year,	  
describe	  how	  you	  addressed	  those	  areas	  this	  year.	  Please	  include	  professional	  
development	  opportunities.	  

	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

3. Thinking	  about	  the	  professional	  goals	  you	  set	  for	  this	  year,	  how	  did	  you	  address	  
them	  and	  do	  you	  feel	  you	  met	  them?	  
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