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INTRODUCTION & OVERVIEW

WHAT IS LEAP? 
Leading Effective Academic Practice (LEAP)

LEAP is Denver Public Schools’ (DPS) teacher growth and performance system. DPS created LEAP to measure teacher 

effectiveness with the goal of ensuring an excellent teacher in every classroom with support from highly effective school 

leaders. District leaders, school leaders, teachers, Denver Classroom Teachers Association (DCTA) members and other 

stakeholder groups collaborated on LEAP’s design to establish a clear set of expectations to assess teacher performance. 

As a fully-functioning system, LEAP helps teachers identify areas of strength and growth by providing guidelines for more 

meaningful feedback conversations, well-designed and implemented coaching cycles and professional learning sessions so 

that teachers can develop as professionals and continue meeting the needs of students.

Denver Public Schools has embraced the Colorado Academic Standards and Common Core State Standards in order to 

ensure all students receive the academic knowledge, language and skills they need to be successful in college, career choices 

and life. LEAP supports how the standards are taught using research-based instructional practices and is aligned to the 

standards shifts. 

When measuring teacher effectiveness and prescribing professional learning opportunities, LEAP incorporates multiple 

measures, including:

•  Observation: the opportunity for peer and school leader observations of classroom practice, the “on-stage”  

performance indicators.

• Professionalism: the measurements of each teacher’s “off-stage” contributions outside of instructional time.  

• Student Perception Survey: students’ perception feedback.

• Assessments: students’ academic growth data.

By assessing multiple areas of each teacher’s performance, LEAP creates a more robust way of capturing a teacher’s  

performance effectiveness, and this process helps identify strengths and areas for growth. More information on all  

of these measures is available in the other LEAP Handbook booklets.

Rooted in our shared core value of ‘Students First’, the LEAP system provides a framework for recognizing that, as professionals, 

teachers and school leaders, require clear standards of performance, honest assessments of their strengths and areas for growth, 

helpful feedback and support for their development.

NOTE: Additional information is available and continually updated via the LEAP website at: leap.dpsk12.org.  

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
   

  
 

   
   

  
 

 
   

 L
EA

P 
H

an
db

oo
k 

 • 
 In

tro
du

ct
io

n 
& 

O
ve

rv
ie

w

5 



LEAP’S MULTIPLE MEASURES 

In the beginning, DPS and the Denver Classroom Teachers Association (DCTA) recognized that the components of a successful 

growth and performance system must be informed by the ideas and experiences of our educators. It also needed to be comprised 

of multiple measures in order to provide a more complete and comprehensive picture of a teacher’s performance. Consequently, 

DPS and DCTA stakeholders designed LEAP with input from our teachers, school leaders and national research. The measures 

that contribute to LEAP were heavily informed by the Measures of Effective Teaching (MET) study, which was conducted in multiple 

districts across the United States (including Denver) from 2009–2011. The MET study identified the importance of using multiple 

measures of a teacher’s performance to gain a more accurate measure of each teacher’s practice.  

NOTE: For more on the MET study, please visit: metproject.org

To learn more about the development of the LEAP system, read the paper Beyond Buy-In: Partnering with Practitioners to Build 

a Professional Growth and Accountability System for Denver’s Educators on the LEAP website: leap.dpsk12.org.

To understand the effectiveness of each teacher, LEAP is constructed of the following measures: 
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Professional Practice
Observation 
Professionalism 
Student Perceptions 

Student Growth
Student Growth measures include 
performance on statewide assessments, 
school-wide academic growth and other 
evidence that allows for holistic evaluations 
of student progress toward mastery of 
standards (e.g., interim assessments, 
performance tasks, unit assessments).
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PROFESSIONAL PRACTICE

•  Observation—Using the first two domains of the DPS Framework for Effective Teaching, Learning Environment and Instruc-

tion, school leaders and/or peers observe a teacher’s classroom practice, collect evidence, align the evidence to the Framework 

for Effective Teaching (FET) and arrive at a final score for each indicator. Then, the observer reviews the evidence, constructs a 

meaningful feedback conversation aligned to the teacher’s Professional Growth Plan (PGP), identifies next steps for the teacher’s 

growth and suggests further professional learning opportunities. All teachers will have scored observations by a school-based 

observer (e.g., principal, assistant principal, principal resident or intern, teacher leader, internal peer observer, etc.). Some teachers 

will also have observations conducted by a peer observer. 

•  Professionalism—The third domain of the DPS Framework for Effective Teaching, Professionalism, is assessed throughout the 

year by school leaders and through teacher self-assessment. This domain assesses the work teachers do “off-stage” and outside 

of instructional time, individually and collaboratively in support of students’ learning.

•  Student Perception Survey (SPS)—The Student Perception Survey (SPS) is the component of LEAP that reflects students’ voices 

regarding their teacher’s classroom and practice. It includes three categories of teachers’ practice as perceived by their students: 

Facilitates Learning, Supports Students and Communicates High Expectations. 

STUDENT GROWTH

•  Student Growth measures are important to review, discuss and consider in support of students’ growth. This process affords 

teachers and school leaders an opportunity to reflect upon the connection between data-driven lesson plans formulated 

collaboratively with data teams and individually by teachers, teaching of the lessons employing best instructional practices and 

students’ mastery of content as measured by different types of formal and informal assessments.

The LEAP system includes both classroom and school level measures of students’ progress. 

•  State Measures—Measures the growth of a teacher’s own students on state tests. This applies to teachers who instruct grades 

4–10 in the state-tested subject areas of reading, writing and math.

•  School Measures—Academic growth on the district’s School Performance Framework (SPF) is applied to all teachers who 

were assigned to teaching positions in the previous year. Progress toward students’ learning goals includes a range of evidence, 

such as interim assessments, performance tasks and unit assessments.

•  District Measures—District growth on the state’s District Performance Framework (DPF). This measure reflects the growth  

of all students in the district on state tests and ACCESS.

 School-Year Timeline

September
Set School-wide 

Area of Focus 
and individual 

Professional Growth 
Plan (PGP);

Observations begin

October/November
Administer Student 
Perception Survey

Early May
Observations deadline

December/January
Mid-Year feedback 

conversations

April/May
End-of-Year feedback 

conversations, including 
overall LEAP ratings
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LEAP AS PART OF THE BROADER DPS VISION

The Denver Plan
The Denver Plan 2020 is Denver Public Schools’  
five-year strategic plan. With the vision of great 
schools in every neighborhood, DPS is committed  
to closing academic achievement gaps and preparing 
all students for success in college and careers. 

In order to have great schools in every neighborhood, 
DPS needs strong leaders and teachers in every 
school. All leaders deserve to be empowered to 
meet the unique needs of their schools. All teachers 
deserve the resources and professional development 
needed to be the best educator they can be. Ultimately, 
all students deserve quality teachers, leaders and 
schools to prepare them for success, and LEAP 
provides the way for empowering excellent educators 
to raise students’ achievement.

LEAP plays an integral role in establishing great 
schools by providing the coaching and feedback our 
teachers and leaders need to reach our Denver Plan 
goals and ensure that Every Child Succeeds.  

NOTE: To read the Denver Plan 2020, please visit: 

denverplan.dpsk12.org
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Resources that contributed to the development of LEAP: 

• Measures of Effective Teaching (MET) reports: metproject.org/reports.php

•  District of Columbia  Public Schools’ Impact rubric: dc.gov/DCPS/In+the+Classroom/Ensuring+Teacher+Success/IMPACT+ 

(Performance+Assessment)/IMPACT+Guidebooks 

•  Tennessee Department of Education’s Teacher and Principal Evaluation System: tn.gov/firsttothetop/programs-committee.html

• New Haven Public Schools’ Instructional Practice Framework: nhps.net/node/1082

•  Houston Independent School District’s Instructional Practice and Professional Expectations Rubric:  

hisdacademics.org/wp-content/uploads/gravity_forms/2-b18b158c2f279cf25b600c39bae04778/2013/08/ 

HISD-Teacher-IP-and-PE-Rubrics.pdf

• Protocol for Language Arts Teaching Observations (PLATO): platorubric.stanford.edu/Archived.html

•  National Center for Teacher Effectiveness Mathematical Quality of Instruction (MQI) instrument:  

isites.harvard.edu/icb/icb.do?keyword=mqi_training

Abedi, J., & Dietel, R. (2004). Challenges in the no child left behind act for English language learners. (CRESST Policy Brief No. 7).  

Los Angeles, CA: National Center for Research in Evaluation, Standards, and Student Testing.  

NOTE: Retrieved from Web site: cse.ucla.edu/products/policy/cresst_policy7.pdf

Anderson, K. M. (2007). Tips for teaching: differentiating instruction to include all students. Preventing School Failure, 51(3), 49-54.  

Washington, DC: Heldref Publications

Bambrick-Santoyo, Paul (2013). Leverage Leadership. San Francisco, CA: Jossey-Bass, a John Wiley & Sons, Inc. Imprint

Beck, I., Kucan, L., & McKeown, M. (2002). Bringing Words to Life: Robust Vocabulary Instruction. New York: Guilford Publications.

Beyer, K. (1991). Teaching thinking skills: a handbook for elementary school teachers. Boston, MA: Allyn and Bacon. 

Blackburn, B. (2008). Rigor is not a four-letter word. Larchmont, NY: Eye on Education, Inc. 

Brookhart, S. (2008). Feedback that fits. Educational Leadership, 65, 54-59. Alexandria, VA: Association for Supervision and  

Curriculum Development.

Brookhart, S., & Moss, C. (2009). Advancing formative assessment in every classroom. Alexandria, VA: Association for Supervision and  

Curriculum Development.

Chamot, A. U., & O’Malley, J. (1994). The CALLA handbook: implementing the cognitive academic language learning approach.  

White Plains, NY: Addison-Wesley Publishing Co.

Coiro, J. (2003). Reading comprehension on the internet: expanding our understanding of reading comprehension to encompass new  

literacies. The Reading Teacher, 56, 458-464. Hoboken, NJ: John Wiley & Sons, Inc.

Costa, A. (2008). The thought-filled curriculum. Educational Leadership, 65, 20-24. Alexandria, VA: Association for Supervision and  

Curriculum Development.

Continued next page 
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Costa, A., & Kallick, B. (2004). Launching self-directed learners. Educational Leadership, 62, 51-57. Alexandria, VA: Association  

for Supervision and Curriculum Development.

Cotton, K. (1998). Monitoring student learning in the classroom. School Improvement Research Series 

Close-Up #4. School Improvement Program of the Northwest Regional Educational Laboratory.  

NOTE: Retrieved from Web site: educationnorthwest.org/webfm_send/541

Danielson, C. (1996).  Enhancing professional practice – a framework for teaching. Alexandria, VA: Association for Supervision  

and Curriculum Development.

Danielson, C. (2007). Enhancing professional practice: a framework for teaching (2nd ed.). Alexandria, VA: Association for  

Supervision and Curriculum Development.

Delli Carpini, M. (2006). Scaffolding and differentiating instruction in mixed ability ESL classes using a round robin activity.  

NOTE: Retrieved from the Lehman College, The City of University of New York Web site: iteslj.org/Techniques/DelliCarpini-RoundRobin.html

Dutro, S., & Moran, C. (2003). Rethinking English language instruction: an architectural approach. NOTE: Retrieved from G. G. García (Ed.), 

English learners: reaching the highest level of English literacy (.227–258). Newark, DE: International Reading Association.

Educational Research and Improvement, Center for Applied Linguistics. Washington, DC.

Fay, J., & Funk, D. (1995). Teaching with love and logic: taking control of the classroom. Golden, CO: The Love and Logic Press, Inc.

Feldman, K., & Kinsella, K. (2005). Narrowing the language gap institute: Academic language and vocabulary development for all students PreK-12. 

San Diego, CA.

Fisher, D., & Frey, N. (2007). Checking for understanding formative assessment techniques for your classroom. Alexandria, VA:  

Association for Supervision and Curriculum Development.

Friend, Marilyn (2007). Co-Teaching Connection. From the author’s Web site: marilynfriend.com/approaches.htm

Gage, N. L., & Berliner, D. C. (1991). Educational Psychology (5th ed.). Boston, MA: Houghton Mifflin Company. 

Garcia, G. ed. (2005). English Learners: Reaching the Highest Level of English Literacy. Boston, MA: Allyn & Bacon.

Garner, B. K. (2007). Getting to got it! Helping struggling students learn how to learn. Alexandria, VA: Association for Supervision  

and Curriculum Development.

Hall, T. (2002). Differentiated instruction effective classroom practices report. National Center on Accessing the General Curriculum. Wakefield, MA. 

NOTE: Retrieved from Web site: aim.cast.org/learn/historyarchive/backgroundpapers/differentiated_instruction_udl

Hyerle, D. (1996). Thinking maps: seeing is understanding. Educational Leadership, 53, 85-89. Alexandria, VA: Association for Supervision  

and Curriculum Development.

Hyerle, D. (1996). Visual tools for constructing knowledge. Alexandria, VA: Association for Supervision and Curriculum Development.

Johnson, D. W., & Johnson, R. T. (1999). Learning together and alone: Cooperative, competitive, and individualistic learning.  

Boston, MA: Allyn & Bacon.
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Kujawa, S. & Huske, L. (1995). The strategic teaching and reading project guidebook (Rev. ed.). Oak Brook, IL: North Central Regional  

Educational Laboratory.

Marzano, R. (2007). The art and science of teaching a comprehensive framework for effective instruction. Alexandria, VA: Association  

for Supervision and Curriculum Development.

Marzano, R. (2009). Designing & teaching learning goals & objectives. Bloomington, IN: Marzano Research Laboratory.

Marzano, R., Pickering, D., & Pollack, J. (2001). Classroom instruction that works: research-based strategies for increasing student  

achievement. Alexandria, VA: Association for Supervision and Curriculum Development.

Mayer, R. (2002). The promise of educational psychology. Old Tappan, NJ: Pearson Education, Inc. 

Mayer, R. (2003). Learning and instruction. Old Tappan, NJ: Pearson Education, Inc.

McVee, M.B., Dunsmore, K., & Glavelek, J.R. (2005). Schema Theory Revisited. Review Educational Research. 75, 531-566. Berkeley, CA: 

American Educational Research Association

Nunley, K. (2006). Differentiating the high school classroom: solution strategies for 18 common obstacles. Thousand Oaks, CA: Corwin Press

O’Neil, J. (1990). Making sense of style. Educational Leadership, 48, 4-9. Alexandria, VA: Association for Supervision and Curriculum 

Development.

Oaksford, L., & Jones, L., (2001). Differentiated instruction abstract. Tallahassee, FL: Leon County Schools.

Pianta, R.C., LaParo, K.M., & Hamre, B. K. (2008) Classroom Assessment Scoring System Manual: Pre- K. Baltimore, MD: Brookes.

Pozzi, D.C. (2004). Forms and functions in language: morphology, syntax. NOTE: Retrieved from University of Houston, College of Education,  

Web site: viking.coe.uh.edu/grn11.intr/intr.0.1.2.htm

Proficiency Standards Prekindergarten through Grade 5. Madison, WI: World-Class Instructional Design and Assessment: WIDA Consortium. 

NOTE: Retrieved from Web site: wida.wceruw.org/standards/PreK-5%20Standards%20web.pdf

Sarasin, L. C. (1999). Learning style perspectives, impact in the classroom. Madison, WI: Atwood Publishing.

Scarcella, R. (2003). Academic English: A Conceptual Framework. The University of California Linguistic Minority Research Institute.  

Technical Report 2003-1. Berkeley, CA.

Snow, C.E., Burns, M.S., & Griffin, P. (Eds.) (1998). Preventing reading difficulties in young children. Washington, DC: National Academy Press.

Stahl, R. (1994). The essential elements of cooperative learning in the classroom. Bloomington, IN: ERIC Clearinghouse for  

Social Studies/Social Science. NOTE: Retrieved from Web site: psam.pvschools.net/mod/resource/view.php?inpopup=true&id=15240

Stahl, S. (1999). Vocabulary development. Cambridge, MA: Brookline Books.

Strong, R. W., Silver, H. F., & Perini, M. J. (2001). Teaching what matters most: standards and strategies for raising student achievement.  

Alexandria, VA: Association for Supervision and Curriculum Development.

Tomlinson, C. A. (1999). The differentiated classroom: responding to the needs of all learners. Alexandria, VA: Association for Supervision  

and Curriculum Development.

Continued next page 
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Tomlinson, C. A. (1999). The goals of differentiation. Educational Leadership, 66, 27. Alexandria, VA: Association for Supervision and  

Curriculum Development.

Tomlinson, C. A. (2003). Differentiating instruction for academic diversity. NOTE: Retrieved from J. M. Cooper (Ed.), Classroom teaching skills. 

(7th ed.). Boston, MA: Houghton Mifflin.

Tomlinson, C. A. (2003). Fulfilling the promise of the differentiated classroom: strategies and tools for responsive teaching.  

Alexandria, VA: Association for Supervision and Curriculum Development.

Tomlinson, C. A. (2005). How to differentiate instruction in mixed-ability classrooms. (2nd ed.). Upper Saddle River, NJ:  

Pearson, Merrill Prentice Hall.

Tomlinson, C. A., & Allan, S. D., (2000). Leadership for differentiating schools and classrooms. Alexandria, VA: Association for  

Supervision and Curriculum Development.

Tomlinson, C. A., & McTighe J. (2006). Integrating differentiated instruction & understanding by design: connecting content and kids.  

Alexandria, VA: Association for Supervision and Curriculum Development.

Tomlinson, C. A., (2001). How to differentiate instruction in mixed-ability classrooms. Alexandria, VA: Association for Supervision  

and Curriculum Development.

Vygotsky, L. S. (1978). Mind in society (A. R. Luria, Trans.).Cambridge, MA: Harvard University Press. 

Wagner, Suzanne & King, Tamera (2012). Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators, 

Teachers, and Leadership Teams. Philadelphia, PA: Caslon Publishing

Wong Fillmore, L., & Snow, C. (2000). What teachers need to know about language. Madison, WI: World-Class Instructional Design and  

Assessment: WIDA Consortium. (2007) English Language
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GROWING AS AN EDUCATOR

Highly effective school leaders provide teachers with ongoing feedback aligned to coaching and development opportunities. 

They also empower teachers to engage in dialogue with other educators about best teaching practices, with the goal of 

promoting teacher—and ultimately students’ growth. Consequently, Denver Public Schools (DPS) leaders strive to provide 

teachers with more meaningful feedback with greater frequency, while providing easy access to professional learning and 

instructional resources aligned to a teacher’s individual development areas.   

Just as teachers have high expectations for students, DPS has equally high expectations for our teams of educators—including 

teachers, school leaders and all central school-support employees—in order to meet our shared vision for students’ learning 

and growth. Implementing this vision requires all DPS stakeholder groups to take a self-reflective approach to their work, 

deciding on a professional learning path and holding themselves and one another accountable for progress.  

As part of LEAP’s growth-based implementation, DPS teachers should anticipate that their school leaders will provide them 

with a number of individualized, differentiated and framework-aligned opportunities for them to engage in professional 

learning opportunities.  

TEACHERS SCHOOL LEADER PEER OBSERVER TEACHER LEADER

•  Create a Professional Growth 
Plan (PGP) selecting a focus 
for growth

•  Actively participate in 
feedback dialogues with 
observers

•  Seek professional develop-
ment, ask for guidance from 
school leaders, Peer Observ-
ers, Teacher Effectiveness 
Coaches (TECs), Teacher 
Leaders and the LEAP team 
to support growth

•  In collaboration with School 
Leaders, identify and pursue 
opportunities to improve 
abilities based on  
Professionalism scores

•   In collaboration with School 
Leaders, identify and pursue 
opportunities for growth 
based on students’  
perception and students’ 
growth data

•  Work with the School 
Leadership Team to select 
a school-wide area of focus 
from the Framework aligned 
to the school’s Unified  
Improvement Plan (UIP), 
and then collaboratively 
design the professional 
learning required to meet 
the needs of the focus area

•  Successfully meet require-
ments for observing  
teachers using the  
Framework

•  Observe all teachers using 
the Framework, assign 
scores and hold reflective 
feedback conversations

•  Provide teachers with 
specific next steps and 
Professional Learning (PL) 
options to improve their 
practice

•  Align school-wide and dif-
ferentiated PL with teacher 
growth areas

•  Review all available LEAP 
data to drive Mid-Year and 
End-of-Year conversations 
with teachers

•  Successfully meet  
requirements for  
observing teachers  
using the Framework

•  Observe teachers using 
the Framework, assign 
scores and hold reflective 
feedback conversations

•  Provide teachers with 
specific next steps and 
Professional Learning  
options to improve  
their practice

•  Provide additional support 
for new DPS teachers

•  Many schools will have 
new Teacher Leaders 
who will serve in roles 
specifically designed 
to support the school’s 
goals.

•  School Leaders should 
inform teachers of how 
Teacher Leader roles are 
being defined to support 
LEAP implementation. 
For example, Teacher 
Leaders may serve as 
certified observers, lead 
data teams, provide in-
structional coaching, etc.

LEAP Roles 

We all play a role in assuring that our teachers receive the feedback and professional learning they need to continue to support 

students throughout their growth. Consider these four roles and their responsibilities:  

Continued next page 
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Supporting Teachers Through Teacher Leaders 

As we set more rigorous academic standards for our students, effective implementation of LEAP is an integral part of ensuring 

that teachers have the supports they need to prepare students to meet higher expectations and leave DPS ready for college and 

career choices. This includes aligning standards within the Framework for Effective Teaching. It also requires more focus on 

professional learning for teachers and School Leaders to support teachers as they shift instructional practices to help students 

meet the new standards.

Teacher Leaders play a key role in supporting teachers as they implement the standards by providing teachers with feedback 

and coaching to support standards-aligned instruction. Feedback and coaching through LEAP will play an integral role as 

educators continue evolving how they teach to the academic standards.

What are Differentiated Roles?

DPS launched Differentiated Roles as a pilot program in 14 schools in the 2013–14 school year. The program quickly expanded 

to 40 schools in 2014–15 and in 2015–16, 72 DPS schools will have hybrid teacher leadership roles.  Differentiated Roles teachers 

support continuous learning for all teachers by extending the reach of great teachers as instructional leaders in their schools.
 

Teacher Leaders, known as Team Leads, serve in a hybrid role that includes both teaching and non-teaching time. In their time 

without students, they serve as instructional leaders supporting a team of teachers through coaching, co-planning lessons, 

observing instruction and providing feedback. Over the summer and throughout the year, Team Leads participate in extensive 

Professional Development to sharpen the skills they need in their new leadership roles.

Professional Growth Plans (PGPs)

Teachers and School Leaders will review previous years’ LEAP Observation, Professionalism, SPS data and Student Growth 

data and collaborate to develop a Professional Growth Plan (PGP) focused on the teacher’s areas of needed growth.

•  Teachers and School Leaders will collaboratively select a school-wide area of focus at the Expectation level as defined by the 

Framework for Effective Teaching, or within the Professionalism domain.  School Leadership Teams (SLTs) will then collaborate 

on the design of Professional Learning (PL) or Professional Development (PD) programs aligned to the chosen expectation 

with targeted strategies to increase school and individual teacher effectiveness.

How do schools join the program? 

School design teams—comprised of teachers and school leaders—spent the fall developing a strong vision 
and plan regarding teacher leadership at their schools. Schools with strong plans are awarded funding 
to bring Differentiated Roles to their schools. Teacher teams are established around specific areas that 
support the school’s goals for students. The program is not one-size-fits-all. Every school develops its own 
unique design. Learn more at: teacherleader.dpsk12.org

There are two Differentiated Roles: Senior Team Leads fulfill responsibilities for LEAP much like those of 
School Leaders [Principals and Assistant Principals (APs)] by conducting observations, rating Professionalism, 
reviewing available Student Perception Surveys (SPSs) and Student Growth data and hosting Mid-Year 
and End-of-Year Conversations with teachers on their teams. Team Leads serve a different role by contributing 
observations to LEAP throughout the year and supporting teachers' growth through ongoing coaching 
and feedback.
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•  In the fall, teachers will identify two indicators for their PGP; one indicator from the school-wide area of focus and the other 

indicator from any domain of the Framework (including the Professionalism Domain) that the teacher and School Leader 

agree would best help the teacher grow his or her educational practice.

•  In addition to identifying these indicators, teachers will state their personal area of focus in their own words regarding what 

they would like to focus their growth on as a professional learner throughout the year.

•  Lastly, each teacher and his or her School Leader will finalize PGPs. The selected PGP focus areas will guide the feedback 

conversations, interventions, communities of practice and professional learning offerings throughout the year.

To pursue growth areas outlined in their PGP or identified through feedback, teachers can access a variety of professional 

growth tools via Schoolnet or the Professional Learning catalog that are aligned to the Framework. However, a teacher should 

rely most heavily on the school’s specific Professional Learning Plan created by the School Leadership Team to leverage growth 

opportunities that are uniquely focused upon each individual teacher.

Mid-Year and End-of-Year Conversations

Research about how people improve at any given task tells us that improvement comes from specific, measureable and actionable 

feedback followed by ongoing coaching cycles. In order to reach the growth-based goals of LEAP, instructional leaders should 

provide teachers with frequent, shorter-duration conversations throughout the school year to reflect on their performance and 

to ensure continuous professional improvement opportunities. Some examples of scenarios when School Leaders should provide 

feedback conversations include: 1) after a full, partial, or walkthrough observation, 2) after a parent/teacher conference to 

request feedback about a Professionalism indicator and 3) when contemplating student/teacher interactions captured in the 

Student Perception Survey.

In the middle of the school year and at the end of the school year, teachers and School Leaders will have comprehensive con-

versations about their performance and recommended courses of action for continued Professional Development and learning 

(Mid-Year Conversations occur from December through February and End-of-Year Conversations from April through May). 

These conversations will provide an opportunity for School Leaders and teachers to reflect and discuss professional progress 

and adjust the teachers’ Professional Growth Plans in order to ensure teachers continue to receive meaningful feedback and 

highly effective supports that promote continued growth and development. In addition, Mid-Year Conversations provide an 

opportunity to review available Student Growth data, including state-wide standard assessments and progress towards Student 

Learning Objectives (SLOs), in relation to Professional Practice data.

To prepare for feedback conversations with your School Leader (Mid-Year, End-of-Year or shorter conversations taking place 

throughout the year), review the following data prior to the conversation:

• Observation data

• Professionalism ratings

• Professional Growth Plan (school-wide indicator and personal indicator)

• Student Perception Survey results (as available)

• Student Growth data and progress toward students’ learning goals (as available)

When teachers think about the outcomes of the conversation, consider the following:

• What strengths do you want to highlight in the conversation?

• What actions are you willing to commit to in order to improve on areas of development?

•  If there is a disparity between you and your leader in ratings or identifying strengths and development areas;  

how will you approach a conversation about that difference?

• What support or practice will you need to improve on areas for development?
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SECTION TEACHER TALKING POINTS
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•  My area(s) of strength in the classroom is/are _____ (consider both Observation and Student Perception 
Survey Data). I know this because _____.

• I will continue to leverage this/these area(s) of strength next year by _____.

•  My area(s) of growth in the classroom is/are _____ (consider both Observation and Student Perception 
Survey Data). I know this because _____.

• I will pursue the following next steps to improve on this/these growth area(s) _____.

• I chose _____ indicator and _____ indicator for my PGP.
•  My greatest learning in my PGP areas so far has been _____. It is/has impacting/impacted my practice 

and my students’ learning in the following way _____.

•   I used the Student Perception Survey data to change/inform my instructional practice in the following 
way(s) _____.

•   I can build on my strengths and address areas for growth in students' perceptions by _____.

If applicable:
• A big area of growth outside of my PGP is _____ indicator, as evidenced by _____.

Pr
of

es
si

on
al

is
m •  My area(s) of strength in Professionalism is/are _____.  

•  My area of growth for Professionalism is _____.  I will do _____ to improve in this area,  
as evidenced by _____.

• My interests/passions for _____ will support my areas of growth by _____.

St
ud

en
t 

G
ro

w
th • My area(s) of strength in Student Growth is/are _____.

• My area(s) of growth in Student Growth is/are _____.
• I can build on my strengths and address areas for growth in students' learning by _____.

Fo
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• Thank you for taking the time to meet with me!
• To summarize, my next steps are _____. 
• I need support from you in the following way(s) _____.
• I plan on doing _____ so I can continue to grow in _____area.
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Resources
We are dedicating unprecedented resources to teacher support and development, and it is one of our top priorities at DPS. 

Although we still have work to do in developing and improving these resources, our commitment is that every teacher will 

have every opportunity to meet the shared goals that we’ve set for supporting the academic success of our students.

With the guidance of the principal acting as the instructional leader for the school, each School Leadership Team (SLT) collab-

orates and determines in-school Professional Learning based on the school-wide area of focus. From this foundation, teachers 

receive school-based Professional Learning. For more information on roles supporting data and instruction, please contact 

your principal and/or members of your School Leadership Team.

In addition to the school-based Professional Learning opportunities, the following resources have been developed to support 

teachers as they review their LEAP data and identify strengths, growth areas and next steps, all of which are outlined on the 

LEAP website: leap.dpsk12.org. Check back for newly added resources.

•  The Teacher Professional Learning Catalog is a comprehensive list of both required and optional Professional Learning cours-

es that are offered online and in-person. Access the comprehensive catalog through the Teacher Portal at: teacher.dpsk12.org/

Pages/TeacherCatalog.aspx. Courses are sorted by date, content area, grade level, observation/professionalism indicator, etc.

•  Framework indicator-specific resources, selected from Observation experts’ “Top 10” lists, are available on Google Drive. Log 

in to your DPS Google Account, click: bit.ly/LEAP_indicator_resources to open the Drive folder and click the blue “Open in 

Drive” button in the upper right-hand corner. For Google support and ideas for using your DPS Google Account, visit: sites.

google.com/a/dpsk12.net/googlesupport/.

•  Watch short videos of effective DPS teachers on Safari Montage. Use the search term “classrooms in action” to find indi- 

cator-specific videos. A Safari Montage video library provides indicator-specific examples of effective practice, including 

explanations of what makes the video lesson effective.

•  Search for Framework indicator-specific resources in Schoolnet. Instructions for how to search are available here: 

docs.google.com/document/d/1fcKHQxGeImXnoZQ_icLaTk7JigBncaOlIAn2SP0SHH4/edit?usp=sharing

For more information on the educator resources and technology guides to support LEAP, 
 please visit the LEAP website at: leap.dpsk12.org.
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Questions?
Email us at LEAP@dpsk12.org

There’s More Online!

Visit leap.dpsk12.org for the latest news 


