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Purpose 
 

The purpose of this document is to provide the district with a template for its instructional 

personnel evaluation system that addresses the requirements of Section 1012.34, Florida Statutes 

(F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form IEST- 

2017, is incorporated b y reference in Rule 6A-5.030, F.A.C., effective April 2018. 
 

 
 

Instructions 
 

Each of the sections within the evaluation system template provides specific directions, but does 

not limit the amount of space or information that can be added to fit the needs of the district. 

Where documentation or evidence is required, copies of the source documents (e.g., rubrics, 

policies and procedures, observation instruments) shall be provided at the end of the document as 

appendices in accordance with the Table of Contents. 
 

 

Before submitting, ensure the document is titled and paginated. 
 
 

Submission 
 

Upon completion, the district shall email this form and any required supporting documentation as 

a Microsoft Word document for submission to DistrictEvalS ysEQ@fldoe.org. 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Modifications to an approved evaluation system may be made 

by the district at any time. Substantial revisions shall be 

submitted for approval, in accordance with Rule 6A-5.030(3), 

F.A.C. The entire template shall  be sent for the approval 

process. 

mailto:DistrictEvalSysEQ@fldoe.org
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Part I :  Evaluation System Overview 
 

In Part I, the district shall describe the purpose and provide a high-level summary of the instructional 

personnel evaluation system. 

 
The Broward Instructional Development and Growth Evaluation System (BrIDGES) for Broward County 

Public Schools (BCPS) is designed to foster high quality instruction and increase student achievement. This 

plan will outline how this system will be used for the 2018-2019 school year. Evaluation data will be 

collected and analyzed in order to make decisions that increase teacher effectiveness and impact student 

achievement. This will be monitored through the use of Instructional Practice Scores, generated by 

individual element ratings, and Student Performance Scores. The evaluation frameworks used within the 

BrIDGES system are as follows: 
 
 

Marzano Legacy Model 

This model is for all classroom teachers at Elementary, High, Center, and Combination Schools. 
This model has a total of 60 elements, aligned to the FEAPôs, that teachers can be rated on. There will 
be ongoing observations and conversations during the school year with at least 1 Formal, 1 Informal, 
and 1 Walkthrough being conducted to collect growth and evaluation data. Once the ratings from the 
elements scored have been equally averaged and weighted based on the domain, the Instructional 
Practice Score (IP) will be generated, which is worth 50% of the overall evaluation. This IP score will 
be combined with Deliberate Practice (DP) that is worth 15%, and Student Performance (SP) that is 
worth 35% in order to obtain an overall evaluation score. 

 
Marzano Classroom Focused Teacher Evaluation Model (FTEM) 
For the 2018-2019 school year, this model is for all classroom teachers at Middle Schools and select 

Combination Schools (Millennium Collegiate Academy and Parkway Middle 3-8). 

This model has a total 23 elements, aligned to the FEAPôs, that teachers can be rated on. There will be 

ongoing observations during the school year with at least 1 Formal cycle to collect growth and 

evaluation data. Once the ratings from the elements scored have been equally averaged, the 

Instructional Practice Score (IP) will be generated, which is worth 45% of the overall evaluation. This 

IP score will be combined with Deliberate Practice (DP) that is worth 15%, the Middle School Metric 

that is worth 5%, and Student Performance (SP) that is worth 

35% in order to obtain an overall evaluation score. 
 
 
 

Marzano Non-Classroom Focused Teacher Evaluation Model (FTEM) 

This model is for all non-classroom teachers within the district (school-based and district-based). 
This model has a total of 17 elements, aligned to the FEAPôs, that teachers can be rated on. There will 
be ongoing observations and conversations during the school year with at least 2 opportunities to 
gather growth and evaluation data. This can be done with 2 Formals, or 2 Meetings, or a combination 
of the two. Once the ratings from the elements scored have been equally averaged, the Instructional 
Practice Score (IP) will be generated, which is worth 50% of the overall evaluation. This IP score will 
be combined with Deliberate Practice (DP) that is worth 15% and Student Performance (SP) that is 
worth 35% in order to obtain an overall evaluation score. 

 
The Marzano Teacher Evaluation Framework has been adopted by the Florida Department of Education 

(FLDOE) as its state model. The Marzano Teacher Evaluation Model is based on a number of previous, 

related works, including Classroom Instruction That Works (Marzano, Pickering, & Pollock, 2001), What 

Works in Schools (Marzano, 2003), Classroom Management that Works (Marzano, Pickering, & Marzano, 

2003), Classroom Assessment and Grading That Work (Marzano, 2006), The Art and Science of Teaching 

(Marzano, 2007), Effective Supervision: Supporting the Art and Science of Teaching (Marzano, Frontier, 

Livingston, 2011) and The New Art and Science of Teaching (Marzano, 2017). Each of these works was 

generated from a synthesis of the research and theory. Thus, the model can be considered an aggregation 

of the research on those elements that have traditionally been shown to correlate with student achievement. 
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Part  I I :  Evaluation System Requirements 
 

In Part II, the district shall provide assurance that its instructional personnel evaluation system meets 

each requirement established in section 1012.34, F.S., below by checking the respective box. School 

districts should be prepared to provide evidence of these assurances upon request. 
 

 

System Framework 

Ἠ The evaluation system framework is based on sound educational principles and contemporary 

research in effective educational practices. 

Ἠ The observation instrument(s) to be used for classroom teachers include indicators based on 

each of the Florida Educator Accomplished Practices (FEAPs) adopted by the State Board of 

Education 

Ἠ The observation instrument(s) to be used for non-classroom instructional personnel include 

indicators based on each of the FEAPs, and may include specific job expectations related to 

student support. 
 

 

Training 

Ἠ The district provides training programs and has processes that ensure 

ü Employees subject to an evaluation system are informed of the evaluation criteria, data 

sources, methodologies, and procedures associated with the evaluation before the 

evaluation takes place; and 

ü Individuals with evaluation responsibilities and those who provide input toward 

evaluations understand the proper use of the evaluation criteria and procedures. 

 
Data Inclusion and Repor ting 

Ἠ The district provides instructional personnel the opportunity to review their class rosters for 

accuracy and to correct any mistakes. 

Ἠ The district school superintendent annually reports accurate class rosters for the purpose of 

calculating district and statewide student performance, and the evaluation results of 

instructional personnel. 

Ἠ The district may provide opportunities for parents to provide input into performance 

evaluations, when the district determines such input is appropriate. 
 

 

Evaluation Procedures 

Ἠ The districtôs system ensures all instructional personnel, classroom and non-classroom, are 

evaluated at least once a year. 

Ἠ The districtôs system ensures all newl y hired classroom teachers are observed and evaluated 

at least twice in the first year of teaching in the district. Each evaluation must include 

indicators of student performance; instructional practice; and any other indicators of
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performance, if applicable. 

Ἠ The districtôs system identifies teaching fields for which special evaluation procedures or 

criteria are necessary, if applicable. 

Ἠ The districtôs evaluation procedures compl y wi th the following statutory requirements in 

accordance with section 1012.34, F.S.: 

ü The evaluator must be the individual responsible for supervising the employee; the 

evaluator may consider input from other personnel trained on the evaluation system. 

ü The evaluator must provide timely feedback to the employee that supports the 

improvement of professional skills. 

ü The evaluator must submit a written report to the employee no later than 10 days after 

the evaluation takes place. 

ü The evaluator must discuss the written evaluation report with the employee. 

ü The employee shall have the right to initiate a written response to the evaluation and 

the response shall become a permanent attachment to his or her personnel file. 

ü The evaluator must submit a written report of the evaluation to the district school 

superintendent for the purpose of reviewing the employeeôs contract. 

ü The evaluator may amend an evaluation based upon assessment data from the current 

school year if  the data becomes available within 90 days of the end of the school year. 

 
Use of Results 

Ἠ The district has procedures for how evaluation results will be used to inform the 

ü Planning of professional development; and 

ü Development of school and district improvement plans. 

Ἠ The districtôs system ensures instructional personnel who have been evaluated as less than 

effective are required to participate in specific professional development programs, pursuant 

to section 1012.98(10), F.S. 
 

 

Notifications 

Ἠ The district has procedures for the notification of unsatisfactory performance that compl y 

with the requirements outlined in Section 1012.34(4), F.S. 

Ἠ The district school superintendent shall annuall y notif y the Department of Education of an y 

instructional personnel who 

ü Receive two consecutive unsatisfactory evaluation ratings; or 
 

ü Are given written notice by the district of intent to terminate or not renew their 

employment, as outlined in section 1012.34(5), F.S. 
 
 
District Self-Monitoring 

Ἠ The district has a process for monitoring implementation of its evaluation system that enables 

it to determine the following: 
 

ü Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.; 

ü Evaluatorsô understanding of the proper use of evaluation criteria and procedures, 

including evaluator accuracy and inter-rater reliabili ty; 

ü Evaluators provide necessary and timel y feedback to employees being evaluated; 
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ü Evaluators follow district policies and procedures in the implementation of evaluation 

system(s); 

ü Use of evaluation data to identify individual professional development; and, 

ü Use of evaluation data to inform school and district improvement plans. 
 

Part II I : Evaluation Procedures 
 

In Part III, the district shall provide the following information regarding the observation and evaluation 

of instructional personnel. The following tables are provided for convenience and may be customized to 

accommodate local evaluation procedures. 

 
1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be full y informed of the criteria, 

data sources, methodologies, and procedures associated with the evaluation process before the 

evaluation takes place. In the table below, describe when and how the following instructional 

personnel groups are informed of the criteria, data sources, methodologies, and procedures 

associated with the evaluation process: classroom teachers, non-classroom teachers, newly 

hired classroom teachers, and teachers hired after the beginning of the school year. 
 

Inst ructional 

Personnel 

Group 

 

When Personnel 

are Infor med 

 
Method(s) of Infor ming 

Classroom and 
Non-Classroom 

Teachers 

Before September 

15th of each school 

year 

Annual Orientation via Brainshark*. This link will be emailed 

directly to all instructional employees at the beginning of the school 

year and then housed in a Canvas Course. 

Newly Hired 
Classroom 

Teachers 

Before September 

15th of each school 
year 

Annual Orientation via Brainshark*. This link will be emailed 

directly to all instructional employees at the beginning of the school 

year and then housed in a Canvas Course. 

 
Late Hires 

 

Within 30 days  

upon Hire 

Annual Orientation via Brainshark*. This link will be 

emailed directly to all instructional employees upon hire and 

then housed in a Canvas Course. 

*Brainshark - an online innovating presentation platform that equips BCPS with the tools to 

create and share content, communicate and educate the employees to achieve top performance. 
 

2. Pursuant to section 1012.34(3)(a), F.S., an observation must be conducted for each employee 

at least once a year, except that a classroom teacher who is newl y hired b y the district school 

board must be observed at least twice in the first year of teaching in the school district. In the 

table below, describe when and how many observations take place for the following 

instructional personnel groups: classroom teachers, non-classroom teachers, newly hired 

classroom teachers, and teachers hired after the beginning of the school year. 
 
 

Instr uctional 

Personnel Group 

 
 

Number of 

Observations When Observations Occur 

 

When Obser vation 

Results are 

Communicated to 

Personnel 

Classroom and Non-Classroom Teachers 
 
 

Hired before the 

beginning of the 

school year 
 

Classroom (Legacy) 
Elem, High, Center, 
and Combination 
Schools 

 
At least: 

1 ï Formal 

1 ï Informal 

1 ï Walkthrough 

 
Ongoing throughout the 

school year 

 
Within 10 work days 

of the observation 
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Classroom (FTEM ) 
Middle Schools, 
Parkway 3-8  and 
Mil lennium Collegiate 
Academy 

 

 
Non-Classroom 

(FTEM) 
All Locations 

 
 

At least: 

1 ï Formal Cycle 
 
 

 
At least: 
2 Formals, or 2 

Meetings, or a 

combination of the two 

 

 

Ongoing throughout the 

school year 
 
 
 

 
Ongoing throughout the 

school year 

 

 

Within 10 work days 

of the observation 
 
 
 
 

Within 10 work days 

of the observation or 

meeting 
 
 

Hired after the beginning 

of the school year 
 
 

Classroom (Legacy) 
Elem, High, Center, and 
Combination schools 

 

 
 
 
 

Classroom (FTEM ) 
Middle Schools, 
Parkway 3-8  and 
Mil lennium Collegiate 
Academy 

 

 
Non-Classroom 

(FTEM ) 
All Locations 

At least: 

1 ï Formal 

1 ï Informal 

1 ï Walkthrough 
 

 
 
 
 

At least: 

1 ï Formal Cycle 
 
 

 
At least: 

2 Formals, or 2 

Meetings, or      

combination of the two 

 

Ongoing throughout the 

school year 
 

 
 
 
 
 

Ongoing throughout the 

school year 
 
 
 
 

Ongoing throughout the 

school year 

 

Within 10 work days 

of the observation 
 

 
 
 
 
 

Within 10 work days 

of the observation 
 
 
 
 

Within 10 work days 

of the observation or 

meeting

     Newly  Hired Classroom  Teachers 
 
 

Hired before the 

beginning of the 

school year 

 
Classroom (Legacy) 
Elem, High,  Center, 
and Combination  
Schools 

 
 
 

Classroom (FTEM ) 
Middle Schools, 
Parkway 3-8 and 
Mil lennium Collegiate 
Academy 

 

 
Non-Classroom 
(FTEM ) 
All Locations 

 
 
 
 

At least: 

2 ï Formals 

1 ï Informal 

1 ïWalkthrough 
 
 
 
 

At least: 

2 ï Formal Cycles 
 

 
 

At least: 

2 Formals, or 2 

Meetings, or a 

combination  of  the 

two 

 

 
 
 
 

Ongoing throughout the 

school year with 1 

Formal per semester 
 
 

Ongoing throughout the 

school year with 1 

Formal cycle per 

semester 

 

Ongoing throughout the 

school year with 1 

Formal or Meeting per 

semester 

 
 
 
 
 

 
Within 10 work days 

of the observation 
 

 
 
 

Within 10 work days 

of the observation 
 
 
 

Within 10 work days 
of the observation or 
meeting 
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Hired after the beginning 

of the school year 

 
Classroom (Legacy) 
Elem, High, Center, and 
Combination schools 

 

 
 
 
 

Classroom (FTEM ) 
Middle Schools, 
Parkway 3-8 and 
Mil lennium Collegiate 
Academy 

 

 
 
 

Non-Classroom 

(FTEM ) 
All Locations 

 

 
 
 

At least: 

2 ï Formals 

1 ï Informal 

1 ïWalkthrough 
 
 
 
 

At least: 

      2ï Formal Cycles 
 

 
 
 
 

At least: 

2 Formals, or 2 

Meetings, or a 
combination of 

the two 

 

 
 
 
 

Ongoing throughout the 

school year with 1 

Formal per semester. 
 
 
 
 

Ongoing throughout the 

school year with 1 

Formal per semester 
 
 

 
Ongoing throughout the 

school year with 1 Forma 

or Meeting l per semester 

 
 
 
 

Within 10 work days 

of the observation 
 

 
 
 
 
 

Within 10 work days 

of the observation 
 

 
 
 
 
 

Within 10 work days 

of the observation or 

meeting 
 

 

3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for each 

employee at least once a year, except that a classroom teacher who is newly hired by the 

district school board must be evaluated at least twice in the first year of teaching in the 

school district. In the table below, describe when and how many summative evaluations are 

conducted for the following instructional personnel groups: classroom teachers, non- 

classroom teachers, newly hired classroom teachers, and teachers hired after the beginning of 

the school year.

Instr uctional 

Personnel  Group 

Number o f 

Evaluations 

When Evaluations 

Occur  

When Evaluation Results are 

Communicated to Personnel 

 

Classroom and Non-Classroom Teachers 
 

Hired before the beginning of the 

school year 
 
 
 

Classroom (Legacy) 
Elem, High, Center, 
and Combination  
Schools 

 

 
 
 

Classroom (FTEM ) 
MiddleSchools, Parkway3-8 
and Millennium Collegiate 
Academy 

 

 
 
 

Non-Classroom  (FTEM) 
All Locations 

 

 

1 At the end of the 

school year 
 
 
 
 

1 At the end of the 

school year 
 
 
 
 

1 At the end of the 

school year 

 

 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
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Hired after the beginning of the 

school year 
 
 

Classroom (Legacy) 
Elem, High Center, and 
Combination  Schools 

 

 
 
 

Classroom (FTEM ) 
MiddleSchools,Parkway3-8 
and Millennium Collegiate 
Academy 

 

 
 
 

Non-Classroom (FTEM) 
All  Locations 

 

1 At the end of the 

school year 
 
 
 
 

At the end of the 

1 school year 
 
 
 
 

At the end of the 

1 school year 

 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 

 
Newly Hired Classroom Teachers 

 

 
Hired before the beginning of the 

school year 
 

Classroom (Legacy) 
Elem, High, Center, and 
Combination Schools 

 
 
 

Classroom (FTEM ) 

MiddleSchools, Parkway3-8 

and Millennium Collegiate 

Academy 
 
 

 
Non-Classroom (FTEM) 
All Locations 

Hired after the beginning of the 

school year 

 
Classroom (Legacy) 
Elem, High ,Center, and 
Combination  Schools 

 

 
 
 

Classroom (FTEM ) 
MiddleSchools,Parkway3-8 
and Millennium Collegiate 
Academy 

 

 
 
 

Non-Classroom  (FTEM) 
All Locations 

 

 
2 *One at the end of 

each semester 
 
 
 

 
2 *One at the end of 

each semester 
 
 
 

 
2 *One at the end of 

each semester 
 
 
 

*One at the end of 

2 each semester 
 
 
 
 

*One at the end of 

2 each semester 
 
 
 
 

*One at the end of 

2 each semester 

 
Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
 
 
 
 

Within 10 days of 

finalizing the evaluation 
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*New Hired First Year Teachers Require 2 Evaluations: 

Å If hired on or before November 15, 2018, the teacher will  receive the first evaluation 

at the end of the first semester. The second evaluation will  be completed at the end of 

the school year. 

Å If hired after November 15, 2018, the teacher will receive the first evaluation at the end 

of the school year and the second evaluation b y November 15th of the following school 

year. 

Å If hired last school year (after November 15, 2017) and renewed on 2018-2019, the 

teacher must receive their second evaluation on/before November 15, 2018. 

Å If hired after the 99th school day, the teacher will receive the fi rst evaluation at the end of 
the school year. 

 

Part IV: Evaluation Cr iter ia 
 

A. Instructional Practice 
 

In this section, the district shall provide the following information regarding the instructional practice 

data that will be included for instructional personnel evaluations. 
 

1. Pursuant to section 1012.34(3)(a)2., F.S., at least one-third of the evaluation must be based 

upon instructional practice. In Broward County, instructional practice accounts for 50% of the 

instructional personnel performance evaluation for the teachers on the Legacy and 

Non-Classroom FTEM Models; and 45% on the Classroom FTEM Model . 

2. Description of the step-by-step calculation for determining the instructional practice rating for 

classroom and non-classroom instructional personnel, including cut points for differentiating 

performance. 
 

 

Classroom Legacy Model 

The following four-step process is used to determine an employee instructional practice 
score on the Legacy Model. 

 

Step 1: The evaluator rates each of the observed Elements within the Legacy Learning 

Map. There are four domains with a total of sixty elements. The ratings for each element 

are valued as follows: Innovating ï 4, Appl ying ï 3.25, Developing 2.75, Beginning ï 2, 

and Not Using ï 1.25. 
 

Step 2: The applicable evidence is compiled for each observed element within the four 

domains. 
 

Step 3:  For each domain, the percentage of the total amount of datamarks is determined 

as follows: 

Domain 1:   68% 

Domains 2-4: 32% 
 

Step 4: Domain 1 will be observed and will receive one rating and Domains 2-4 together 

will be scored and receive one rating. Af ter the weights from Step 3 are applied, the 

Instructional Practice is scored per the scale below: 

Status Score Rating Scale 
High Effective 3.450 ï 4.000 
Effective 2.500 ï 3.449 
Needs Improvement 2.000 ï 2.499 
Unsatisfactory 1.000 ï 1.999 
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Classroom FTEM  

The following four-step process is used to determine an employee instructional practice 

score on the Classroom FTEM. 
 

Step 1: The evaluator rates each of the observed Elements within the Classroom FTEM 

Learning Map. There are four domains with a total of twenty-three elements. The ratings 

for each element are valued as follows: Exemplary ï 4, Accomplished ï 3.25, Proficient 

2.75, Emergent ï 2, and Needed ï 1.25. 

 
Step 2: The applicable evidence is compiled for each observed element within the four 

domains. 

 
Step 3:  For this model, all datamarks are weighted equall y and then averaged. 

 

Step 4: After the average has been determined from Step 3, the Instructional Practice is 

scored per the scale below: 

Status Score Rating Scale 
High Effective 3.450 ï 4.000 
Effective 2.500 ï 3.449 
Needs Improvement 2.000 ï 2.499 
Unsatisfactory 1.000 ï 1.999 

 
Non-Classroom FTEM  

The following four-step process is used to determine an employee instructional practice 
score on the Non-Classroom FTEM. 

 
Step 1: The evaluator rates each of the observed Elements within the Non-Classroom 

FTEM Learning Map. There are four domains with a total of seventeen elements. The 

ratings for each element are valued as follows: Exemplary ï 4, Accomplished ï 3.25, 

Proficient 2.75, Emergent ï 2, and Needed ï 1.25. 

 
Step 2: The applicable evidence is compiled for each observed element within the four 

domains. 
 

Step 3:  For this model, all datamarks are weighted equall y and then averaged. 
 

Step 4: After the average has been determined from Step 3, the Instructional Practice is 

scored per the scale below: 
 

 

Status Score Rating Scale 
High Effective 3.450 ï 4.000 
Effective 2.500 ï 3.449 
Needs Improvement 2.000 ï 2.499 
Unsatisfactory 1.000 ï 1.999 

 

B. Other  Indicators of Performance 
 

In this section, the district shall provide the following information regarding any other indicators of 

performance that will be included for instructional personnel evaluations. 
 

1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based 

upon other indicators of performance. In Broward County, other indicators of performance 
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account for 15% of the instructional personnel performance evaluation for the Legacy and 

Non- Classroom Models, and 20% for the FTEM Model. 

2. Description of additional performance indicators, if applicable. 

3. Description of the step-by-step calculation for determining the other indicators of 

performance rating for classroom and non-classroom instructional personnel, including cut 

points for differentiating performance. 

 
In addition to administrative observations and student performance data, the Deliberate Practice 

Score will be used as an additional metric. Deliberate Practice will  be used for all instructional 

personnel; Classroom Teachers and Non-Classroom Teachers/Instruction Support Personnel. 

Deliberate Practice will be rated as 15% for all three models. In addition to the Deliberate 

Practice, the Classroom FTEM Model will have an additional 5% Middle School Model metric 

added in for a total of 20%. 

 
For the Legacy Model, educators will selfïassess at least 30 elements from Domain 1: 

Classroom Strategies and Behaviors. Two elements from Domain 1 will be selected as the focus 

for Deliberate Practice. A minimum of one element selected must be from the identified ñHigh 

Probabili ty Elementsò. 

 
For the Non-Classroom Model, educators will self-assess at least 7 elements from within the 

following Domains - Domain 1: Planning and Preparing to Provide Support, Domain 2: 

Supporting Student Achievement, and Domain 3: Continuous Improvement of Professional 

Practice. Two of the elements self-assessed will  be selected as the focus for Deliberate Practice. 

A minimum of one element selected must be from Domain 1: Planning and Preparing to Provide 

Support. 

 
For the Classroom FTEM Model, educators will self-assess at least 18 elements from within the 

following Domains ï Standards-Based Planning, Standards-Based Instruction, and Conditions 

for Learning. Two of the elements self-assessed will be selected as the focus for Deliberate 

Practice. A minimum of one element selected must be from the Standards-Based Instruction 

Domain. 

 
Using data to determine areas of growth, educators will complete a self-assessment and commit 

to improving throughout the school year in the two elements selected. The educatorôs self-

assessment rating will not count toward their final evaluation. Based on the agreement with the 

Broward Teachers Union, the Deliberate Practice score will  be: 
 

 

Highly Effective (4.0) 

For ever y educator that completes and submits the self-assessment by the initial deadline set 
forth in the annual orientation. 

 
Effective (3.0) 

For ever y educator who starts the self-assessment on time but submits it after the initial deadline 
set forth in the annual orientation. 

 
Needs I mprovement (2. 0) 

For ever y educator who starts the self-assessment after the initial deadline, but submits it by the 
final end-of-year deadline set forth in the annual orientation. 

 
Unsatisfactory (1.0) 
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For the educators who do not start or submit submit a self-assessment by the final end-of-year 
deadline set forth in the annual orientation. 

 
Teachers determine their starting rating on each of the two elements and they must rate 

themselves as Not Using/Needed, Beginning/Emergent, Developing/Proficient, or 

Applying/Accomplished so that growth can be measured. It is recommended that educators 

receive a minimum of the three datamarks from administration on each Deliberate Practice 

element. The overall Deliberate Practice will be calculated at 15% of the total evaluation. 
 
 

In addition to the 15% Deliberate Practice, Classroom Teachers on the FTEM Model will have 

an additional Middle School Metric that is worth 5%. With this metric, all Classroom teachers 

on the FTEM Model will receive a Highly Effective (4.0) rating for participating in the 

Classroom FTEM Model pilot. During this pilot, administrators will collect data within 

iObservation for each teacher. This data will have no impact on the teachersô evaluation and is 

for data analysis purposes onl y. The data collected is as follows: 

Å Teacher completed the evaluation cycle by participating in all four evaluation 

components; Pre-Conference, Observations, Post-Conference and providing/discussion 

Standards-Based Student Evidence. 

Å Teacher participated in 3 of the 4 evaluation cycle components. 

Å Teacher participated in 2 of the 4 evaluation cycle components. 

Å Teacher participated in 1 of the 4 evaluation cycle components. 
 

 

C. Performance of Students 
 

In this section, the district shall provide the following information regarding the student performance 

data that will be included for instructional personnel evaluations. 
 

1. Pursuant to section 1012.34(3)(a)1., F.S., at least-one third of the performance evaluation 

must be based upon data and indicators of student performance, as determined by each school 

district. This portion of the evaluation must include growth or achievement data of the 

teacherôs students over the course of at least three years. If less than three years of data are 

available, the years for which data are available must be used. Additionally, this proportion 

may be determined by instructional assignment. In Broward County, performance of students 

accounts for 35% of the instructional personnel performance evaluation. 

2. Description of the step-by-step calculation for determining the student performance rating for 

classroom and non-classroom instructional personnel, including cut points for differentiating 

performance. 

 
For the Student Performance measure for teachers (which will  be worth 35% of the evaluation 

for instructional personnel), the charts in Appendix D display the assessments to be used in 

2018-2019. Growth Models will be used to classify teachers as Highl y Effective, Effective, 

Needs Improvement or Unsatisfactory. Proficiency models may be used for those assessments 

where growth cannot be measured. Student Performance data will include data for at least three 

years, including the current year and the two years preceding the current year, when available 

and agreed upon. If less than the three most recent years of data are available and agreed upon, 

those years for which data are available will be used. Classroom teachers newly hired by the 

district will uti lize the same methodologies described above for the final evaluation. For the 

newly hired teachers' first evaluation, the district will allow the site-based administrator to 

determine the appropriate Student Performance measure weighted at 35%, as state-issued 

student performance data is not available at the time of the first evaluation. 
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Within each teaching assignment group in Appendix D, teachers will r eceive a Student 

Performance Score based on the following scale: 

 
Rating Points 

Highly Effective 4.000 

Effective (upper) 3.400 

Effective (middle) 3.200 

Effective (lower) 3.000 

Needs Improvement 2.000 

Unsatisfactory 1.500 
 

The Student Performance Rating will be determined utili zing the corresponding methodology, 

and up to three years of Student Performance will be scored using the following scale: 
 

 

Highly Effective 3.450 ï 4.000 

Effective 2.500 ï 3.449 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 
 
 

D. Summative Rating Calculation 
 

In this section, the district shall provide the following information regarding the calculation of summative 

evaluation ratings for instructional personnel. 
 

1. Description of the step-by-step calculation for determining the summative rating for 

classroom and non-classroom instructional personnel. 

2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional 

personnel must differentiate across four levels of performance. Using the districtôs 

calculation methods and cut scores described above in sections A ï C, illustrate 

how a fourth grade teacher and a ninth grade English language arts teacher can 

earn a highl y effective and an unsatisfactory summative performance rating 

respectively. 
 

Classroom Legacy Model 

The following seven-step process is used to determine an employee instructional 
practice score on the Legacy Model. 

 
Step 1: The evaluator rates each of the observed Elements within BrIDGES. There are 

four domains and a total of sixty elements to include Domain 1: Classroom Strategies and 

and Domains 2, 3, and 4. The ratings for each element are valued as follows: Innovating ï 

4, Applying ï 3.25, Developing 2.75, Beginning ï 2, and Not Using ï 1.25. 

 
Step 2: The applicable evidence is compiled for each observed Element for each of the four 

domains. 
 

Step 3: For each domain, the percentage of the total amount of datamarks is determined. 

The Domains will be weighted as follows: 

Domain 1: 68 percent 

Domains 2-4:   32 percent 
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Step 4: Domain 1 will be scored and will receive one rating and Domains 2-4 together 

will be scored and receive one rating. Af ter the weights from Step 3 are applied, the 

Instructional Practice is scored per the scale below 
 

Status Score Rating Scale: 

Highl y Effective 3.450 ï 4.000 

Effective 2.500 ï 3.449 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
Step 5: The Deliberate Practice Score is determined as described in the Additional Metric 

section above. The Deliberate Practice rating will  be calculated at 15% of the total 

evaluation. 

 
Step 6: The Student Performance Rating will then be determined based on the appropriate 

methodology as shown above in the Performance of Students section. Once these are 

identified, the Student Performance Rating will be converted to the following scale: 

 
Highl y Effective 3.450 ï 4.000 

Effective 2.500 ï 3.449 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
Step 7: The Instructional Practice (50%), Deliberate Practice (15%), and Student 

Performance (35%) scores will be combined based on the appropriate weights. The final 

evaluation rating will be determined by this scale: 

 
Overall Score Rating Scale 

Highl y Effective 3.400 ï 4.000 

Effective 2.500 ï 3.399 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
When Student Performance Scores become available, they will be combined with the 

Instructional Practice and Deliberate Practice scores to create an overall evaluation rating. 

A conference will take place in the fall of the subsequent school year to share this overall 

evaluation rating. 
 

 
 

Classroom FTEM  Model 

The following seven-step process is used to determine an employee instructional practice 
score on the Classroom FTEM Model. 

 
Step 1: The evaluator rates each of the observed Elements within the Classroom FTEM 

Learning Map. There are four domains with a total of twenty-three elements. The ratings 

for each element are valued as follows: Exemplary ï 4, Accomplished ï 3.25, Proficient 

2.75, Emergent ï 2, and Needed ï 1.25. 

 
Step 2:  For this model, all datamarks are weighted equall y and then averaged. 
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Step 3: After the average has been determined from Step 2, the Instructional Practice is 

scored per the scale below: 
 

 

Status Score Rating Scale 
High Effective 3.450 ï 4.000 
Effective 2.500 ï 3.449 
Needs Improvement 2.000 ï 2.499 
Unsatisfactory 1.000 ï 1.999 

 
Step 4: The Deliberate Practice Score is determined as described in the Additional Metric 

section above. The Deliberate Practice rating will be calculated at 15% of the total 

evaluation. 

 
Step 5: The Student Performance Rating will then be determined based on the appropriate 

methodology as shown above in the Performance of Students section.  Once these are 

identified, the Student Performance Rating will be converted to the following scale: 

 
Highly Effective 3.450 ï 4.000 

Effective 2.500 ï 3.449 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
Step 6: Classroom Teachers on the FTEM Model will have an additional Middle School 

Metric that is worth 5%. With this metric all  Classroom teachers will  receive a Highl y 

Effective (4.0) rating for participating in the Classroom FTEM Model pilot. 

 
Step 7: The Instructional Practice (45%), Deliberate Practice (15%), Student Performance 

(35%), and Middle School Metric (5%) scores will be combined based on the appropriate 

weights. The final evaluation rating will be determined by this scale: 

 
Overall Score Rating Scale 

Highl y Effective 3.400 ï 4.000 

Effective 2.500 ï 3.399 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
When Student Performance Scores become available, they will be combined with the 

Instructional Practice and Deliberate Practice scores to create an overall evaluation rating. 

A conference will take place in the fall of the subsequent school year to share this overall 

evaluation rating. 
 

Non-Classroom FTEM  

The following five-step process is used to determine an employee instructional practice 

score on the Non-Classroom FTEM. 
 

Step 1: The evaluator rates each of the observed Elements within the Non-Classroom 

FTEM Learning Map. There are four domains with a total of seventeen elements. The 

ratings for each element are valued as follows: Exemplary ï 4, Accomplished ï 3.25, 

Proficient 2.75, Emergent ï 2, and Needed ï 1.25. 
 

Step 2:  For this model, all datamarks are weighted equall y and then averaged. 
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Step 3: After the average has been determined from Step 2, the Instructional Practice is 

scored per the scale below: 
 

 

Status Score Rating Scale 
High Effective 3.450 ï 4.000 
Effective 2.500 ï 3.449 
Needs Improvement 2.000 ï 2.499 
Unsatisfactory 1.000 ï 1.999 

 
Step 4: The Student Performance Rating will then be determined based on the appropriate 

methodology as shown above in the Performance of Students section. Once these are 

identified, the Student Performance Rating will be converted to the following scale: 

 
Highl y Effective 3.450 ï 4.000 

Effective 2.500 ï 3.449 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
Step 5: The Instructional Practice (50%), Deliberate Practice (15%), and Student 

Performance (35%) will  be combined based on the appropriate weights. The final 

evaluation rating will be determined by this scale: 

 
Overall Score Rating Scale 

Highl y Effective 3.400 ï 4.000 

Effective 2.500 ï 3.399 

Needs Improvement 2.000 ï 2.499 

Unsatisfactory 1.000 ï 1.999 

 
When Student Performance Scores become available, they will be combined with the 

Instructional Practice and Deliberate Practice scores to create an overall evaluation rating. 

A conference will take place in the fall of the subsequent school year to share this overall 

evaluation rating. 

 
Example: 

 

1.  Illustrate how a fourth grade teacher and a ninth grade English language arts teacher can 

earn a highl y effective and an unsatisfactory summative performance rating 

respectively. 
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Appendix A ï Evaluation Framework Crosswalk ï Legacy Model 
 

In Appendix A, the district shall include a crosswalk of the district's evaluation framework to each of the 

Florida Educator Accomplished Practices (FEAPs). 
 

 

Alignment to the Flori da Educator Accomplished Practices 

Practice Evaluation Indicators 

1. Instructional Design and Lesson Planning 

Applying concepts from human development and learning theories, the effective educator consistently: 
 

 
 
a. Aligns instruction 

with state-adopted 

standards at the 

appropriate level of 

rigor; 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and transfer of 

content 

Å Planning and preparing for appropriate attention to established content standards 
Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and lessons 

(e.g., manipulatives, video tapes) 
Å Planning for the use of available technology such as interactive white boards, voting technologies and 

one-to-one computer 

 

 
b. Sequences lessons 

and concepts to 

ensure coherence 

and required prior 

knowledge; 

Planning and Prepar ing for  Lessons and Units 
Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and transfer 
of content 

Å Planning and preparing for appropriate attention to established content standards 
Routine Events 

Å Providing rigorous learning goals and performance scales 

Å Tracking student progress 

Å Celebrating Success 

 
 
 
 
 
 
c. Designs instruction 

for students to 

achieve mastery; 

Planning and Prepar ing for  Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and lessons (e.g., 
manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting technologies and one- 
to-one computer 

Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer little 

support for schooling 
Content 
Å Organizing to interact with new content 
Å Organizing students to practice and deepen knowledge 

Å Organizing students for cognitively complex task 

d. Selects appropriate 
formative 

assessments to 

monitor learning; 

Routine Events 

Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Celebrating Success 
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e. Uses diagnostic 
student data to 

plan lessons; and, 

Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from environments that offer little support for 
schooling 

Content 

Å Using Homework 
Enacted on the Spot 

Å Demonstrating value and respect for low expectancy students 

Evaluating Personal Perfor mance 

Å Identifying specific areas of pedagogical strength and weakness 

Å Evaluating the effectiveness of individual lessons and units 

Å Evaluating the effectiveness of specific pedagogical strategies and behaviors across different categories of 

students (i.e., different socio-economic groups, different ethnic groups) 

Developing a Growth Plan 
Å Developing a written growth plan 

Å Monitoring progress relative to the professional growth plan 

Promoting a Positive Environment 
Å Promoting positive interaction with colleagues 

Å Promoting positive interactions with students and parents 
Promoting Exchange of Ideas and Strategies 
Å Seeking mentorship for areas of need and interest 

Å Mentoring other teachers and sharing ideas and strategies 
Promoting District and School Development 
Å Adhering to district and school rules and procedures 

Å Participating in district and school initiatives 

 
 
 
 
f.   Develops learning 

experiences that 

require students to 

demonstrate a variety 
of applicable skills 

and competencies. 

 
Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and lessons 
(e.g., manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting technologies 
and one-to-one computer 

Planning and Prepar ing for  Special Needs Students 
Å Planning and preparing for the needs of English language learners 
Å Planning and preparing for the needs of special education students 
Å Planning and preparing for the needs of students who come from home environments that offer little 

support for schooling 
Content 
Å Organizing students to interact with new content 
Å Organizing students to practice and deepen knowledge 

Å Organizing students for cognitively complex tasks 

2. The Learning Environment 

To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative, the effective 
educator consistently: 
 

 
 
 
 
 
a.  Organizes, 

allocates, and 

manages the 

resources of time, 
space, and attention; 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and transfer of 
content 

Å Planning and preparing for appropriate attention to established content standards 

Planning and Prepar ing or  Special Needs Students 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 
Å Planning and preparing for the needs of students who come from home environments that offer little 

support for schooling 
Routine Events 

Å Established classroom rules and procedures 

Å Organizing the physical layout of the classroom 
Enacted on the Spot 
Å Understanding studentsô interest and backgrounds 
Å Demonstrating ñwithitnessò 

Å Displaying objectivity and control 

b.  Manages 
individual and 

Routine Events 

Å Establishing classroom rules and procedures 
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class behaviors 
through a well - 
planned management 

system; 

Å Organizing the physical layout of the classroom 
Enacted on the Spot 
Å Noticing when students are not engaged 
Å Demonstrating ñwithitnessò 
Å Applying consequences for the lack of adherence to rules and procedures 

Å Acknowledging adherence to rules and procedures 

 

 
 
 
c.  Conveys high 
expectations to 

all students; 

Routine Events 

Å Tracking student progress 

Å Celebrating success 
Content 

Å Identifying criti cal content 
Enacted on the Spot 
Å Demonstrating intensity and enthusiasm 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 
 

 
 
 
d. Respects 

studentsô cultural 

linguistic and family 

background; 

Routine Events 

Å Tracking student progress 

Å Celebrating success 

Content 

Å Identifying criti cal content 
Enacted on the Spot 
Å Demonstrating intensity and enthusiasm 
Å Using verbal and nonverbal behaviors that indicate affection for students 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 
Å Probing incorrect answers with low expectancy students 

 
 
 
 
 
e.  Models clear,  

acceptable oral and 

written 

communication skills; 

Planning and Prepar ing for  Lessons and Units 
Å Planning and preparing for lessons within units that progress toward a deep understanding and transfer 

of content 

Routine Events 
Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Establishing classroom rules and procedures 

Content 
Å Identifying criti cal content 

Å Previewing new content 

Å Chunking content into ñdigestible bitesò 

Enacted on the Spot 
Å Demonstrating ñwithitnessò 
Å Applying consequences for lack of adherence to rules and procedures 

Å Acknowledging adherence to rules and procedures 
 

 
 
 
f.   Maintains a 

climate of openness, 

inquiry, fairness and 

support; 

Routine Events 

Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Celebrating success 
Content 

Å Identifying criti cal content 
Enacted on the Spot 
Å Demonstrating intensity and enthusiasm 
Å Using verbal and nonverbal behavior that indicate affection for students 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 

g.  Integrates 
current information 

and communication 

technologies; 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and lessons 
(e.g., manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting technologies and one- 
to-one computer 

h.  Adapts the 
learning environment 
to accommodate the 
differing needs and 

Planning and Prepar ing for  Lessons and Units 
Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 
transfer of content 
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diversity of 

students; and 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
i. Utilizes current and 

emerging assistive 

technologies that 
enable students to 

participate in high- 
quality communication 

interactions and 
achieve their 

educational goals. 

Å Planning and preparing for appropriate attention to established content standards 

Routine Events 

Å Providing rigorous learning goals and performance scales 

Å Tracking student progress 

Å Celebrating success 

Å Establishing classroom rules and procedures 

Å Organizing the physical layout of the classroom 

Promoting Exchange of Ideas and Strategies 

Å Mentoring other teachers and sharing ideas and strategies 

Content 

Å Identifying critical content 

Å Organizing students to interact with new content 

Å Organizing students to practice and deep new knowledge 

Å Organizing students for cognitively complex tasks 

Planning and Preparing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer little 
support for schooling 

Enacted on the Spot 

Å Noticing when students are not engaged 

Å Maintaining a lively pace 

Å Demonstrating intensity and enthusiasm 

Å Demonstrating ñwithitnessò 

Å Applying consequences for lack of adherence to rules and procedures 

Å Acknowledging adherence to rules and procedures 

Å Understanding studentsô interests and backgrounds 

Å Using verbal and nonverbal behaviors that indicate affection for students 

Å Displaying objectivity and control 

Å Demonstrating value and respect for low expectancy students 

Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 
 
 
 

Planning and Preparing for  Use of Materials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and 
lessons (e.g., manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting 
technologies and one-to-one computer 



SBR6A-5.030 For mIEST2018 EffectiveDate:M arch2018 

Instructional Evaluation System 
 

 

22 
 

3. Instructional Delivery and Facilitation  
 

The effective educator consistently utilizes a deep and comprehensive knowledge of the subject taught to: 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lesson 

Å Planning and preparing for lessons within units that progress towards a deep understanding and 
transfer of content 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and 

lessons (e.g., manipulatives, video tapes) 

a. Deliver 

engaging and 
challenging 

lessons; 
 
 
 
 
 
 
b. Deepen and enrich 

studentsô understanding 

through content area 

literacy strategies, 

verbalization of thought, 

and application of the 

subject matter; 

 
 
 
 
 
 
c. Identify gaps in  

studentsô subject 

matter knowledge; 

 

 

 

d. Modify instruction 

to respond to 

preconceptions or 

misconceptions 
 

 
 

 
 

 
 

 
 

 

 

 
e. Relate and integrate 

the subject matter with 
other disciplines and 

li fe experiences; 
 

Å Planning for the use of available technology such as interactive white boards, voting 
technologies and one-to-one computer 

Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 
Å Planning and preparing for the needs of special education students 
Å Planning and preparing for the needs of students who come from home environments that offer 

little support for schooling 
Routine Events 

Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 
Å Celebrating success 

Å Establishing classroom rules and procedures 
Content 
Å Identifying criti cal content 
Å Previewing new content 
Å Chunking content into ñdigestible bitesò 
Å Processing new content 
Å Recording and representing knowledge 
Å Reviewing content 
Å Organizing students to practice and deepen knowledge 
Å Examining similarities and differences 
Å Examining errors in reasoning 
Å Practicing skills, strategies, and processes 
Å Revising knowledge 
Å Organizing students for cognitively complex tasks 
Å Engaging students in cognitive complex tasks involving hypothesis generation and testing 

Å Providing resources and guidance for cognitively complex task 
Enacted on the Spot 
Å Noticing when students are not engaged 
Å Using academic games 
Å Managing response rates 
Å Using physical movement 
Å Maintaining a lively pace 
Å Using friendly controversy 
Å Provide opportunities for students to talk about themselves 
Å Presenting unusual and intriguing information 
Å Demonstrating ñwithitnessò 
Å Applying consequences for lack of adherence to rules and procedures 
Å Understanding studentsô interests and background 
Å Displaying objectivity and control 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 
 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 
transfer of content 

Å Planning and preparing for appropriate attention to established content standards 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and 
lessons (e.g., manipulatives, video tapes) 
Å Planning for the use of available technology such as interactive white boards, voting 

technologies and one-to-one computer 
Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 
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f. Employ higher-order 
questioning 
techniques; 

 
 
 
 
 
 
 
 
 

g. Apply varied 

instructional 

strategies and 

resources, including 

appropriate 

technology, to 
provide 

comprehensible 

instruction, and to 

teach for student 

understanding; 
 
 
 
 

h. Differentiate  

instruction based on 

an assessment of 

student learning 

needs and 

recognition of 

individual differences 

in students; 

 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for schooling 

Routine Events 

Å Providing rigorous learning goals and   Scales 
Å Tracking student progress 
Å Celebrating success 
Å Establishing classroom rules and procedures 

Å Organizing the physical layout of the classroom 
Enacted on the Spot 
Å Noticing when students are not engaged 
Å Maintaining a lively pace 
Å Demonstrating intensity and enthusiasm 
Å Demonstrating ñwithitnessò 
Å Applying consequences for lack of adherence to rules and procedures 
Å Using verbal and nonverbal behaviors that indicate affection for students 
Å Displaying objectivity and control 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 

Promoting Exchange of Ideas and Strategies 

Å Mentoring other teachers and sharing ideas and strategies 

Content 

Å Identifying criti cal content 

Å Processing new content 

Å Elaborating on new content 

Å Recording and representing knowledge 

Å Reflecting on learning 

Å Reviewing content 

Å Examining similarities 

Å Examining errors in reasoning 

Å Practicing skills, strategies, and processes 

Å Revising knowledge 
Enacted on the Spot 
Å Managing response rates 

Å Using friendly controversy 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and 
lessons (e.g., manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting 
technologies and one-to-one computer 

Planning and Prepar ing for  Special Needs Students 
Å Planning and preparing for the needs of English language learners 
Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for schooling 

Routine Events 

Å Providing rigorous learning goals and performance scales 

Å Tracking student progress 

Å Celebrating success 
Content 
Å Organizing students to interact with new content 

Å Organizing students to practice and deepen knowledge 

Å Organizing students for cognitively complex tasks 

Planning and Prepar ing for  Lessons and Units 
Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 
transfer of content 

Å Planning and preparing for appropriate attention to established content standards 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available traditional resources for upcoming units and 
lessons (e.g., manipulatives, video tapes) 
Å Planning for the use of available technology such as interactive white boards, voting 

technologies and one-to- one computer 
Planning and Prepar ing for  Special Needs Students 
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i. Support, 

encourage, and 

provide immediate 

and specific feedback 

to students to promote 

student achievement; 
 

 
 
 
 
 

j.   Utilize student 

feedback to monitor 

instructional needs 

and to adjust 

instruction. 
 
 
 
 
 
 

4. Assessment 

Å Planning and preparing for the needs of English language learners 

Å Planning and preparing for the needs of special education students 
Å Planning and preparing for the needs of students who come from home environments that offer 

little support for schooling 
Enacted on the Spot 

Å Understanding studentsô interests and backgrounds 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 
transfer of content 

Routine Events 

Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Establishing classroom rules and procedures 
Content 
Å Identifying criti cal content 
Å Previewing new content 

Å Chunking content into ñdigestible bitesò 

Enacted on the Spot 

Å Demonstrating ñwithitnessò 

Å Applying consequences for lack of adherence to rules and procedures 

Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of English language learners 
Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for school 

Enacted on the Spot 

Å Noticing when students are not engaged 

Å Managing response rates 
Å Maintaining a lively pace 
Å Provide opportunities for students to talk about themselves 

Å Understanding studentsô interests and background

     The effective educator consistently: 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 
transfer of content 

Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available resources for upcoming units and lessons (e.g., 
manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting 

a. Analyzes and 

applies data from 

multiple assessments 

and measures to 

diagnose studentsô 

learning needs, 

informs instruction 

based on those needs, 

and drives the learning 

process; 

technologies and one-to-one computer 
Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for needs of English language learners 
Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for schooling 

Routine Events 

Å Providing rigorous learning goals and performance scales 

Å Tracking student progress 

Å Celebrating Success 

Å Establishing classroom rules and procedures 

Content 
Å Organizing students to interact with new content 
Å Managing response rates 
Å Processing new content 
Å Elaborating on new content 
Å Recording and representing knowledge 
Å Reflecting on learning 
Å Reviewing content 
Å Organizing students to practice and deepen knowledge 

Å Examining similarities and differences 
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b. Designs and aligns  
formative and 

summative assessments 
that match learning 
objectives and lead to 
mastery; 

 
 
 

c. Uses a variety of a 

assessment tools to 
monitor student 
progress, achievement 
and learning gains; 

 
d. Modifies  
assessments and 
testing conditions to 
accommodate learning 
styles and varying 

levels of knowledge; 

 
 
 

e. Shares the 
importance and 
outcomes of student 
assessment data with 

the student and the 
studentôs 
parent/caregiver(s); 
and, 

 
 

f. Applies technology to 

organize and 

integrate assessment 

information. 

Å Examining errors in reasoning 

Å Practicing skills, strategies, and processes 
Å Revising knowledge 
Å Organizing students for cognitively complex tasks 
Å Engaging students in cognitively complex tasks involving hypothesis testing 

Å Providing resources and guidance for cognitively complex tasks 
Enacted on the Spot 
Å Noticing when students are not engaged 
Å Using academic games 
Å Managing response rates 
Å Using physical movement 
Å Maintaining a lively pace 
Å Using friendly controversy 
Å Provide opportunities for students to talk about themselves 
Å Presenting unusual or intriguing information 
Å Demonstrating ñwithitnessò 
Å Understanding studentsô interests and backgrounds 
Å Displaying objectivity and control 
Å Demonstrating value and respect for low expectancy students 
Å Asking questions of low expectancy students 

Å Probing incorrect answers with low expectancy students 
 

Planning and Prepar ing for  Lessons and Units 

Å Planning and preparing for effective scaffolding within lessons 

Å Planning and preparing for lessons within units that progress toward a deep understanding and 

transfer of content 

Å Planning and preparing for appropriate attention to established content standards 

Routine Events 

Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Celebrating Success 
 

 
Routine Events 
Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Celebrating Success 

 
Planning and Prepar ing for  Special Needs Students 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for schooling 

Enacted on the Spot 

Å Noticing when students are not engaged 
Å Managing response rates 

Å Maintaining a lively pace 

Å Provide opportunities for students to talk about themselves 

Å Understanding studentsô interests and backgrounds 

 
Routine Events 
Å Providing rigorous learning goals and performance scales 
Å Tracking student progress 

Å Celebrating Success 
Enacted on the Spot 

Å Managing response rates 
 
 
Planning and Prepar ing for  the Use of M aterials and Technology 

Å Planning and preparing for the use of available resources for upcoming units and lessons (e.g., 

manipulatives, video tapes) 

Å Planning for the use of available technology such as interactive white boards, voting 
technologies and one-to-one computer 

5. Continuous Professional Improvement 
 

The effective educator consistently: 
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a. Designs 

purposeful 
professional goals 

to strengthen the 

effectiveness of 
instruction based on 

studentsô needs; 

 
b. Examines and uses 

data- informed 

research to improve 

instruction and 

student achievement; 

 
c. Uses a variety of 

data, independently, 

and in collaboration 

with colleagues, to 

evaluate learning 

outcomes, adjust 

planning and 
continuously improve 

the effectiveness of 

the lessons; 

 
d. Collaborates with the 

home, school and larger 

communities to foster 

communication and to 
support student learning 

and continuous 

improvement; 
 

e. Engages in targeted 

professional growth 

opportunities and 

reflective practices; 

and  

 

f. Implements 

knowledge and skills 

learned in professional 

development in the 

teaching and learning 

process 

 
 
 
 
 
 Planning and Prepar ing for  Special Needs Students 
Å Planning and preparing for needs of English language learners 
Å Planning and preparing for the needs of special education students 

Å Planning and preparing for the needs of students who come from home environments that offer 
little support for schooling 

 
 
 Routine Events 

Å Tracking student progress 

Å Celebrating Success 
 
 
 Content 

Å Homework 
 
 
 Enacted on the Spot 

Å Demonstrating value and respect for low expectancy students 

Å Asking questions of low expectancy students 
 
 
 Evaluating Personal Perfor mance 

Å Identifying specific areas of pedagogical strength and weakness 
Å Evaluating the effectiveness of individual lessons and units 
Å Evaluating the effectiveness of specific pedagogical strategies and behaviors across different 

categories of students (i.e., different socio-economic groups, different ethnic groups) 
 
 
 Developing a Professional Growth Plan 

Å Developing a written growth plan 

Å Monitoring progress relative to the professional growth plan 
 
 
 Promoting a Positive Environment 
Å Promoting positive interactions with colleagues 

Å Promoting positive interactions with students and parents 
 
 
 Promoting Exchange of Ideas and Strategies 
Å Seeking mentorship for areas of need and interest 

Å Mentoring other teachers and sharing ideas and strategies 
 
 
 Promoting District and School Development 

Å Adhering to district and school rules and procedures 

Å Participating in district and school initiative 

 

 

 

 

6. Professional Responsibility and Ethical Conduct 
 

Understanding that educators are held to a high moral standard in a community, the effective educator: 

 Enacted on the Spot 
a. Adheres to the 

Code of Ethics and 

the Principles of 

Professional 
Conduct of the 

Å Demonstrating value and respect for low expectancy students 

Å Asking questions of low expectancy students 
 Promoting a Positive Environment 

Å Promoting positive interactions with colleagues promoting positive interactions with students and 
parents 
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of the Education 

Profession of Florida, 

pursuant to Rules 6A- 

10.80 and 6A- 

10.81, F.A.C., 

and fulfills the expected 

obligations to students, 

the public and the 

education profession. 

Promoting District and School Development 
Å Adhering to district and school rules and procedures 
Å Participating in district and school initiative 

 

  

Classroom FTEM  
 

 

Alignment to the Flor ida Educator Accomplished Practices ï Classroom FTEM  

Practice Evaluation Indicators 

1.Instructional  Design and Lesson Planning 

Applying concepts from human development and learning theories, the effective educator consistently: 

a.  Aligns instruction 
with state-adopted 
standards at the 
appropriate level of 
rigor; 

 
Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

b.  Sequences lessons 
and concepts to 

ensure coherence 

and required prior 

knowledge; 

 
Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

c.  Designs instruction 
for students to 

achieve mastery; 

Å Planning Standards-Based Lessons/Units 
Å Aligning Resources to Standard(s) 

Å Planning to Close the Achievement Gap 

d.  Selects appropriate 
formative 
assessments to 
monitor learning; 

 
Å Using Formative Assessment to Track Progress 

 

 
 
e.  Uses diagnostic 

student data to plan 
lessons; and, 

 

Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

Å Planning to Close the Achievement Gap 

Å Using Formative Assessment to Track Progress 

f.   Develops learning 
experiences that 
require students to 
demonstrate a 

variety of 
applicable skills 

and competencies. 

 
 
Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

Å Planning to Close the Achievement Gap 

2.The Learning Environment 

To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative, the 
effective educator consistently: 

a.  Organizes, 
allocates, and 
manages the 
resources of time, 

space, and 
attention; 

 

Å Aligning Resources to Standard(s) 

Å Organizing Students to Interact with Content 

Å Establishing and Acknowledging Adherence to Rules and Procedures 

Å Using Engagement Strategies 
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b.  Manages 
individual and 
class behaviors 
through a well - 
planned 

management 
system; 

 
 
Å Organizing Students to Interact with Content 

Å Establishing and Acknowledging Adherence to Rules and Procedures 

 

 
c.  Conveys high 

expectations to all 
students; 

 

 
Å Communicating High Expectations for Each Student to Close the Achievement Gap 

d.  Respects studentsô 
cultural linguistic 
and famil y 
background; 

 
Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

e.  Models clear, 
acceptable oral and 
written 

communication 

skills; 

Å Providing Feedback and Celebrating Progress 
Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 
Å Communicating High Expectations for Each Student to Close the Achievement Gap 

Å Adhering to School and District Policies and Procedures 

Å Promoting Teacher Leadership and Collaboration 

f.   Maintains a 
climate of 
openness, inquiry, 

fairness and 
support; 

Å Providing Feedback and Celebrating Progress 

Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

Å Promoting Teacher Leadership and Collaboration 

 

 
g.  Integrates current 

information and 
communication 

technologies; 

Å Aligning Resources to Standard(s) 
Å Planning to Close the Achievement Gap 
Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

 
h.  Adapts the learning 

environment to 

accommodate the 

differing needs and 

diversity of 

students; and 

Å Planning to Close the Achievement Gap 
Å Organizing Students to Interact with Content 
Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

Å Maintaining Expertise in Content and Pedagogy 

i.   Utilizes current 
and emerging 
assistive 
technologies that 
enable students to 
participate in high- 
quality 
communication 
interactions and 

achieve their 
educational goals. 

 
 
Å Planning to Close the Achievement Gap 

Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

Å Maintaining Expertise in Content and Pedagogy 

3.Instructional  Delivery and Facilitation  

The effective educator consistently utili zes a deep and comprehensive knowledge of the subject taught to: 

 
 
 
a.  Deliver engaging 

and challenging 
lessons; 

 
Å Planning to Close the Achievement Gap Using Data 

Å Using Questions to Help Students Elaborate on Content 

Å Helping Students Practice Skills, Strategies, and Processes 

Å Helping Students Examine Similarities and Differences 

Å Helping Students Revise Knowledge 

Å Organizing Students to Interact with Content 

Å Using Engagement Strategies 
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b.  Deepen and enrich 

studentsô 
understanding 

through content 
area literacy 

strategies, 

verbalization of 
thought, and 

application of the 

subject matter; 

Å Using Questions to Help Students Elaborate on Content 

Å Reviewing Content 

Å Helping Students Practice Skills, Strategies, and Processes 

Å Helping Students Examine Similarities and Differences 

Å Helping Students Examine their Reasoning 

Å Helping Students Revise Knowledge 

Å Helping Students Engage in Cognitively Complex Tasks 

Å Organizing Students to Interact with Content 

Å Using Engagement Strategies 

 
c.  Identify gaps in 

studentsô subject 
matter knowledge; 

Å Planning Standards-Based Lessons/Units 

Å Identifying Critical Content from the Standards 

Å Using Formative Assessment to Track Progress 

 

 
 
d.  Modify instruction 

to respond to 
preconceptions or 

misconceptions; 

Å Planning Standards-Based Lessons/Units 
Å Aligning Resources to Standard(s) 
Å Identifying Critical Content from the Standards 
Å Reviewing Content 

Å Using Formative Assessment to Track Progress 

Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

 

e.  Relate and 

integrate the 

subject matter with 

other disciplines 

and li fe 

experiences; 

 

Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

Å Using Engagement Strategies 

Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

 

 
f.   Employ higher- 

order questioning 
techniques; 

Å Using Questions to Help Students Elaborate on Content 
Å Helping Students Practice Skills, Strategies, and Processes 
Å Helping Students Examine Similarities and Differences 

Å Helping Students Revise Knowledge 

Å Helping Students Engage in Cognitively Complex Tasks 

 
 
g.  Apply varied 

instructional 

strategies and 

resources, 

including 

appropriate 

technology, to 

provide 

comprehensible 

instruction, and to 

teach for student 

understanding; 

 
Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

Å Identifying Critical Content from the Standard 

Å Previewing New Content 

Å Helping Students Process New Content 

Å Using Questions to Help Students Elaborate on Content 

Å Reviewing Content 

Å Helping Students Practice Skills, Strategies, and Processes 

Å Helping Students Examine Similarities and Differences 

Å Helping Students Examine their Reasoning 

Å Helping Students Revise Knowledge 

Å Helping Students Engage in Cognitively Complex Task 

Å Using Formative Assessment to Track Progress 

h.  Differentiate 
instruction based 
on an assessment 
of student learning 
needs and 

recognition of 

individual 

Å Planning to Close the Achievement Gap Using Data 
Å Identifying Critical Content from the Standard 
Å Previewing New Content 
Å Helping Students Process New Content 
Å Using Questions to Help Students Elaborate on Content 

Å Reviewing Content 

Å Helping Students Practice Skills, Strategies, and Processes 
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differences in 
students; 

Å Helping Students Examine Similarities and Differences 
Å Helping Students Examine their Reasoning 
Å Helping Students Revise Knowledge 

Å Helping Students Engage in Cognitively Complex Tasks 

i.   Support, 
encourage, and 
provide immediate 
and specific 

feedback to 

students to 

promote student 

achievement; 

 
 
Å Providing Feedback and Celebrating Progress 

Å Establishing and Maintaining Effective Relationships in a Student-Centered Classroom 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

 

 
 
 
j.   Utilize student 

feedback to 

monitor 

instructional needs 

and to adjust 

instruction. 

Å Planning to Close the Achievement Gap Using Data 
Å Identifying Critical Content from the Standard 
Å Previewing New Content 
Å Helping Students Process New Content 
Å Using Questions to Help Students Elaborate on Content 
Å Reviewing Content 
Å Helping Students Practice Skills, Strategies, and Processes 
Å Helping Students Examine Similarities and Differences 
Å Helping Students Examine their Reasoning 

Å Helping Students Revise Knowledge 

Å Helping Students Engage in Cognitively Complex Tasks 

4.Assessment 

The effective educator consistently: 

 
a.  Anal yzes and 

applies data from 

multiple 

assessments and 

measures to 

diagnose studentsô 

learning needs, 

informs instruction 

based on those 

needs, and drives 

the learning 

process; 

 
 
 

 
Å Planning to Close the Achievement Gap 

Å Using Formative Assessment to Track Progress 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

b.  Designs and aligns 
formative and 
summative 
assessments that 

match learning 

objectives and lead 
to mastery; 

Å Planning Standards-Based Lessons/Units 

Å Aligning Resources to Standard(s) 

Å Planning to Close the Achievement Gap 

Å Using Formative Assessment to Track Progress 

c.  Uses a variety of 
assessment tools to 
monitor student 
progress, 

achievement and 
learning gains; 

 

Å Planning to Close the Achievement Gap 

Å Using Formative Assessment to Track Progress 

d.  Modifies 
assessments and 
testing conditions 

to accommodate 

learning styles and 

Å Aligning Resources to Standard(s) 

Å Planning to Close the Achievement Gap 

Å Using Formative Assessment to Track Progress 
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varying levels of 
knowledge; 

 

e.  Shares the 
importance and 
outcomes of 
student assessment 

data with the 

student and the 

studentôs 
parent/caregiver(s); 

and, 

 

 
Å Planning to Close the Achievement Gap 

Å Providing Feedback and Celebrating Success 

Å Communicating High Expectations for Each Student to Close the Achievement Gap 

f.   Applies technology 
to organize and 
integrate 

assessment 

information. 

Å Aligning Resources to Standard(s) 

Å Using Formative Assessment to Track Progress 

5. Continuous Professional Improvement 

The effective educator consistently: 

a.  Designs purposeful 
professional goals 

to strengthen the 
effectiveness of 
instruction based 
on studentsô needs; 

 

Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

b.  Examines and uses 
data-informed 
research to 
improve 
instruction and 
student 

achievement; 

 
 
Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

c.  Uses a variety of 
data, 

independently, and 
in collaboration 
with colleagues, to 
evaluate learning 
outcomes, adjust 
planning and 
continuously 
improve the 

effectiveness of the 
lessons; 

 

 
 
 
 
Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

d.  Collaborates with 
the home, school 

and larger 

communities to 

foster 
communication 
and to support 
student learning 
and continuous 
improvement; 

 

 
 
 
 
Å Promoting Teacher Leadership and Collaboration 
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e.  Engages in 

targeted 
professional 
growth 
opportunities and 
reflective 

practices; and, 

 

Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

f.   Implements 
knowledge and 
skills learned in 

professional 

development in the 
teaching and 
learning process. 

 

Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

6. Professional Responsibility and Ethical Conduct 

Understanding that educators are held to a high moral standard in a community, the effective educator: 

a.  Adheres to the 
Code of Ethics and 

the Principles of 
Professional 
Conduct of the 
Education 

Profession of 

Florida, pursuant 

to Rules 6A- 
10.82 and 6A- 
10.83 , F.A.C., 

and fulfills the 

expected 
obligations to 
students, the public 

and the education 
profession. 

 
 
 
 
 
 
Å Adhering to School and District Policies and Procedures 

Å Maintaining Expertise in Content and Pedagogy 

Å Promoting Teacher Leadership and Collaboration 

 
 
 
 
 

Non-Classroom FTEM  
 

 

Alignment to the Flor ida Educator Accomplished Practices ï Non Classroom FTEM  

Practice Evaluation Indicators 

1.Instructional  Design and Lesson Planning 

Applying concepts from human development and learning theories, the effective educator consistently: 

a.  Ali gns instruction 
with state-adopted 
standards at the 

appropriate level of 
rigor; 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Planning Standards-based Lessons/Units 

b.  Sequences lessons 
and concepts to 

ensure coherence 

and required prior 
knowledge; 

Å Helping the School/District Achieve Goals 

Å Planning Standards-based Lessons/Units 
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c.  Designs instruction 
for students to 
achieve mastery; 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

d.  Selects appropriate 
formative 

assessments to 
monitor learning; 

Å Helping the School/District Achieve Goals 

Å Planning Standards-based Lessons/Units 

 

 
 
e.  Uses diagnostic 

student data to plan 

lessons; and, 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

f.   Develops learning 
experiences that 

require students to 
demonstrate a 
variety of 
applicable skills 

and competencies. 

 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

2.The Learning Environment 

To maintain a student-centered learning environment that is safe, organized, equitable, flexible, inclusive, and collaborative, 

the effective educator consistently: 

a.  Organizes, 
allocates, and 
manages the 
resources of time, 

space, and 

attention; 

 

Å Using Available Resources 

Å Facilit ating Groups 

Å Managing Student Behavior 

b.  Manages 
individual and 
class behaviors 
through a well - 
planned 
management 
system; 

 

Å Facilit ating Groups 

Å Managing Student Behavior 

 

 
c.  Conveys high 

expectations to all 
students; 

 

Å Demonstrating Knowledge of Students 

Å Managing Student Behavior 

Å Using Engagement Strategies 

d.  Respects studentsô 
cultural linguistic 
and famil y 
background; 

 

Å Demonstrating Knowledge of Students 

Å Managing Student Behavior 

e.  Models clear, 
acceptable oral and 
written 
communication 
skills; 

 
Å Promoting Positive Interactions with Colleagues and Community 

Å Adhering to School/District Policies and Procedures 

f.   Maintains a 
climate of 
openness, inquiry, 

fairness and 

support; 

 

Å Demonstrating Knowledge of Students 

Å Managing Student Behavior 

Å Promoting Positive Interactions with Colleagues and Community 

g.  Integrates current 
information and 
communication 
technologies; 

Å Using Available Resources 

Å Planning Standards-based Lessons/Units 

Å Promoting Positive Interactions with Colleagues and Community demonstrating Knowledge of 

Professional Practice (Area of Expertise) 

Å Adhering to School/District Policies and Procedures 
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h.  Adapts the learning 

environment to 

accommodate the 
differing needs and 
diversity of 
students; and 

 

Å Demonstrating Knowledge of Students 

Å Facilit ating Groups 

Å Demonstrating Knowledge of Professional Practice (Area of Expertise) 

i.   Utilizes current 
and emerging 
assistive 
technologies that 
enable students to 
participate in high- 
quality 
communication 
interactions and 

achieve their 

educational goals. 

 
Å Using Available Resources 

Å Demonstrating Knowledge of Students 

Å Demonstrating Knowledge of Professional Practice (Area of Expertise) 

3.Instructional  Delivery and Facilitation  

The effective educator consistently utili zes a deep and comprehensive knowledge of the subject taught to: 

 

 
 
 
a.  Deliver engaging 

and challenging 
lessons; 

 
Å Helping Students Meet Achievable Goals 

Å Using Questioning Skills 

Å Facilit ating Groups 

Å Using Engagement Strategies 

b.  Deepen and enrich 
studentsô 
understanding 
through content 

area literacy 
strategies, 

verbalization of 
thought, and 

application of the 
subject matter; 

 
Å Using Questioning Skills 

Å Facilit ating Groups 

Å Using Engagement Strategies 

 
c.  Identify gaps in 

studentsô subject 
matter knowledge; 

 
Å Planning Standards-based Lessons/Units 

Å Identifying Critical Content 

 

 
d.  Modify instruction 

to respond to 
preconceptions or 
misconceptions; 

 

Å Demonstrating Knowledge of Students 

Å Planning Standards-based Lessons/Units 
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e.  Relate and 

integrate the 

subject matter with 

other disciplines 

and li fe 

experiences; 

 
Å Using Available Resources 

Å Planning Standards-based Lessons/Units 

Å Using Engagement Strategies 

f.   Employ higher- 
order questioning 
techniques; 

 
Å Using Questioning Skills 

 
 
g.  Apply varied 

instructional 

strategies and 

resources, 
including 
appropriate 
technology, to 
provide 
comprehensible 

instruction, and to 
teach for student 
understanding; 

 

 
 
Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Planning Standards-based Lessons/Units 

Å Identifying Critical Content 

Å Using Questioning Skills 

Å Facilit ating Groups 

h.  Differentiate 
instruction based 
on an assessment 
of student learning 
needs and 
recognition of 
individual 

differences in 
students; 

 

Å Demonstrating Knowledge of Students 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

Å Using Questioning Skills 

i.   Support, 
encourage, and 
provide immediate 
and specific 

feedback to 

students to 

promote student 

achievement; 

 
Å Helping the School/District Achieve Goals 

Å Demonstrating Knowledge of Students 

Å Helping Students Meet Achievable Goals 

j.   Utilize student 
feedback to 
monitor 
instructional needs 
and to adjust 
instruction. 

 
Å Helping Students Meet Achievable Goals 

Å Using Questioning Skills 
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4.Assessment 

The effective educator consistently: 

 
a.  Anal yzes and 

applies data from 
multiple 

assessments and 

measures to 

diagnose studentsô 

learning needs, 

informs instruction 

based on those 

needs, and drives 
the learning 

process; 

 
Å Establishing and Communicating Clear Goals for Supporting Services 

Å Helping the School/District Achieve Goals 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

b.  Designs and aligns 
formative and 
summative 
assessments that 

match learning 
objectives and lead 
to mastery; 

 

Å Establishing and Communicating Clear Goals for Supporting Services 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

c.  Uses a variety of 
assessment tools to 
monitor student 
progress, 
achievement and 
learning gains; 

 

Å Establishing and Communicating Clear Goals for Supporting Services 

Å Helping the School/District Achieve Goals 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

d.  Modifies 
assessments and 

testing conditions 
to accommodate 
learning styles and 
varying levels of 
knowledge; 

 
Å Helping the School/District Achieve Goals 

Å Using Available Resources 

Å Helping Students Meet Achievable Goals 

Å Planning Standards-based Lessons/Units 

e.  Shares the 
importance and 
outcomes of 
student assessment 
data with the 

student and the 
studentôs 
parent/caregiver(s); 
and, 

 

Å Establishing and Communicating Clear Goals for Supporting Services 

Å Helping Students Meet Achievable Goals 

f.   Applies technology 

to organize and 

integrate 

assessment 
information. 

 

Å Establishing and Communicating Clear Goals for Supporting Services 

Å Helping the School/District Achieve Goals 

Å Using Available Resources 

5.Continuous Professional Improv ement 

The effective educator consistently: 

a.  Designs purposeful 
professional goals 
to strengthen the 

effectiveness of 

instruction based 
on studentsô needs; 

 
Å Helping the School/District Achieve Goals 

Å Using Data and Feedback to Support Changes to Professional Practice 

Å Demonstrating Knowledge of Professional Practice (Area of Expertise) 
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b.  Examines and uses 
data-informed 
research to 
improve 

instruction and 
student 
achievement; 

 
Å Helping the School/District Achieve Goals 

Å Reflecting and Evaluating Personal Performance 

Å Using Data and Feedback to Support Changes to Professional Practice 

c.  Uses a variety of 
data, 

independently, and 
in collaboration 
with colleagues, to 
evaluate learning 

outcomes, adjust 

planning and 

continuously 

improve the 
effectiveness of the 
lessons; 

 
Å Helping the School/District Achieve Goals 

Å Reflecting and Evaluating Personal Performance 

Å Using Data and Feedback to Support Changes to Professional Practice 

Å Promoting Positive Interactions with Colleagues and Community 

d.  Collaborates with 
the home, school 

and larger 
communities to 
foster 
communication 

and to support 

student learning 
and continuous 
improvement; 

 
Å Helping the School/District Achieve Goals 

Å Promoting Positive Interactions with Colleagues and Community 

Å Supporting and Participating in School and District Initiatives 

e.  Engages in 
targeted 
professional 
growth 
opportunities and 

reflective 
practices; and, 

 

Å Reflecting and Evaluating Personal Performance 

Å Using Data and Feedback to Support Changes to Professional Practice 

Å Demonstrating Knowledge of Professional Practice (Area of Expertise) 

Å Supporting and Participating in School and District Initiatives 

f.   Implements 
knowledge  and 

skills learned in 
professional 
development in the 

teaching and 

learning process. 

 

Å Using Data and Feedback to Support Changes to Professional Practice 

Å Demonstrating Knowledge of Professional Practice (Area of Expertise) 

6. Professional Responsibility and Ethical Conduct 

Understanding that educators are held to a high moral standard in a community, the effective educator: 

a.  Adheres to the 
Code of Ethics and 
the Principles of 
Professional 
Conduct of the 
Education 

Profession of 
Florida, pursuant 

 
Å Reflecting and Evaluating Personal Performance 

Å Adhering to School/District Policies and Procedures 
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to Rules 6A- 

10.80 and 6A- 

10.81 F.A.C., 

and fulfills the 
expected 
obligations to 
students, the public 

and the education 
profession. 

 
 
 

Appendix B ï Observation Instr uments for Classroom Teachers 
 

In Appendix B, the district shall include the observation rubric(s) to be used for collecting instructional 

practice data for classroom teachers. 

 
Legacy ï Classroom 
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Marzano Protocol: Lesson Segment Involving Routine Events 
 

Design Question #1: What will I do to establish and communicate learning goals, track student 

progress, and celebrate success? 
 

1.    Providing Rigorous Learning Goals and Performance Scales (Rubrics) 

The teacher provides rigorous learning goals and/or targets, both of which are embedded in a performance scale that includes 

application of knowledge. 

 
Example Teacher Evidence 

ÆÆ Teacher has a learning goal and/or target posted for student reference 

ÆÆ The learning goal or target clearly identifies knowledge or processes aligned to the rigor of required standards 

ÆÆ Teacher makes reference to the learning goal or target throughout the lesson 

ÆÆ Teacher has a scale that builds a progression of knowledge from simple to complex 

ÆÆ Teacher relates classroom activities to the scale throughout the lesson 

ÆÆ Teacher has goals or targets at the appropriate level of rigor 

ÆÆ Performance Scales include application of knowledge 

 
Example Student Evidence 

ÆÆ Students can explain the learning goal or target for the lesson 

ÆÆ Students can explain how their current activities relate to the learning goal or target 

ÆÆ Students can explain the levels of performance, from simple to complex, in the scale 

ÆÆ Student artifacts demonstrate students know the learning goal or target 

ÆÆ Student artifacts demonstrate students can identify a progression of knowledge 
 

   Scale 

 Not Using Beginning Developing Applying Innovating 

Providing rigorous 

learning goals and 

performance  

scales (rubrics) 

Strategy was 

called for but 

not exhibited. 

Uses strategy 

incorrectly or with 

parts missing. 

Provides rigorous 

learning goals and 

performance  scales 

or rubrics that 

describe levels of 

performance. 

Provides rigorous 

learning goals and 

performance  scales 

or rubrics and 

monitors the extent to 

which students 

understand the 

learning goal and/or 

targets and levels of 

performance. 

Adapts and creates 

new strategies for 

unique student needs 

and situations. 

 

   Reflection Questions 

 Not Using Beginning Developing Applying Innovating 

Providing rigorous 

learning goals and 

performance  

scales (rubrics) 

How can you 

begin to 

incorporate 

some aspects of 

this strategy into 

your instruction? 

How can you 

provide a 

rigorous learning 

goal 

accompanied by 

a performance    

Scale or rubric 

that describes 

levels of 

performance? 

In addition to 

providing a rigorous 

learning goal 

accompanied by a 

performance  scale 

or rubric that 

describes levels of 

performance, how 

can you monitor the 

extent to which 

students understand 

the learning goal  

and/or targets and 

the levels of 

performance? 

How might you adapt 

and create new 

strategies for 

providing rigorous 

learning goals and/or 

targets and 

performance  scales 

or rubrics that address 

unique student needs 

and situations? 

What are you 

learning about your 

students as you 

adapt and create 

new strategies? 


